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An Introduction 

Prajayatna was initiated in the year 2000, to address poor 
quality in government schools. The organization's work has 
focused on involving communities to take responsibility for 
school development. This has been made possible to a large 
extent through processes engaging all stakeholders and the 
development and strengthening of constituent structures 
or institutions, thereby making a change in the way the 
schools are managed.

Besides working on improving quality through the better 
governance or management of schools, Prajayatna has 
been involved in improving the quality of learning in 
schools. The organization has developed an approach 
towards learning that focuses on development of 
capabilities and this initiative, through an integrated and 
child centric approach intends to make learning in primary 
schools more holistic and meaningful. 

The work on educational governance and learning has been 
supplemented by a project undertaken by Prajayatna in 
2010 to strengthen Cluster Resource Centers (CRCs). This 
project was initiated in the state of Karnataka to strengthen 
these institutions (CRCs) in order to support teacher 
empowerment and improve decentralized administration 
of schools.

Prajayatna's work also includes the important and often 
neglected area of Early Child Care and Education, where the 
organization's approach is similar to its work with schools. 
This initiative partners with the Department of Women and 
Child (DWCD) and communities to improve quality in 
Anganwadis (government run ECCE centers).  
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The education governance work that was initiated in Karnataka has been gradually 

scaled up to include different districts and States in the country. In 2006 work was 

initiated in Andhra Pradesh, in 2009 the work in Karnataka was expanded to include 

11 additional districts and in 2010 work was initiated in the States of Uttar Pradesh 

and Rajasthan.

In the initial 11 working districts in Karnataka and in Andhra Pradesh the work on 

education governance has focused on consolidating the work towards 

consolidating and bringing about  a systemic change through developing strategies 

that would impact the existing governance system to bring about decentralization 

of education governance.  

In the 11 districts of Karnataka where work was initiated in 2009 and in the states of 

Uttar Pradesh and Rajasthan, the work has been focused on the creation of a 

suitable environment for communities to participate and on strengthening the 

basic structures representing people- the School Management Committees and the 

Gram Panchayats, especially the standing committees within the Gram Panchayats 

that is responsible for education.  

In learning, the capability based approach -Kalikayatna, developed by Prajayatna 

has been operational in schools across select clusters in different districts of 

Karnataka.  The approach was initiated in 2005 in one cluster of Mysore district and 

at present it is operational in 83 schools across 7 clusters in 5 Districts of the state. 

Prajayatna's present focus is on streamlining this approach, to further 

institutionalize the implementation of the approach and to include more schools 

across different districts in the State of Karnataka. 

Summary of Prajayatna's work
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The project to strengthen CRCs was initiated in 2010 and it is operational across 272 

clusters in 22 districts of Karnataka.  Prajayatna is in the processes of developing a 

model that can ensure the development of the CRCs as an institution that can 

effectively support primary schools. The organization intends to develop and 

replicate this model in more than 3000 CRCs in the state and in similar structures in 

different states through the partnership with the Department of Education and 

other organizations. 

In Early Child Care and Education (ECCE), the organization had worked together 

with communities in economically weaker sections in mostly urban areas to set up 

and manage child care centers. These community owned centers have been 

supported over the years to become independent and to provide quality child care 

and education in their centers. 

To enable this initiative to reach out to a larger community, especially in rural areas, 

and to address issues with quality in the state run early child care facilities, the 

organization has partnered with the Department of Women and Child and supports 

in the better management of these centers by involving communities in taking 

responsibility for managing the centers and making them meaningful and relevant 

learning centers for the children in that age group.  

Scope of Prajayatna

The work on education governance is present in 4 states, 40 districts, 228 blocks, 

and 3395 Gram Panchayats, reaching out to 14,000 schools directly. 

The learning approach for Primary schools, Kalikayatna, is present in 83 schools 

from 7 clusters, belonging to 5 Districts in the state of Karnataka. This initiative is 

reaching out to 7193 children and 215 teachers belonging to these 83 schools. 

The CRC project was operational in 272 clusters across 22 Districts in Karnataka.  

These clusters cover 3023 primary schools and include 12100 teachers.

The initiative on Early Child Care and Education works with 200 Angananwadis 

(government managed child care centers) in 6 circles belonging to 5 Districts in the 

state of Karnataka; reaching out to nearly 7500 children in the age group of 2-6 

years.  

This report documents the work done by Prajayatna in the year 2012-13. The 

progress of work, some of the key impact that has been enabled through the work 

has been shared in this report with respect to the key areas of Prajayatna's work: 

Education Governance, Learning, the CRC project and Early Child Care and 

Education. 

praja
Highlight
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In the year 2008-09, Prajayatna had decided to extend its processes in 11 

districts of Karnataka. The 11 Districts were selected taking into account 

the different social – cultural and educational status of the Districts in the 

State. As the State is divided into 4 educational divisions, the districts were 

accordingly selected. Bidar and Koppal from Gulbarga division, Dharwad, 

Gadag and Bagalkot from Belgaum Division, Mandya, Kodagu and 

Dakshina Kannada from Mysore division and Tumkur, Davangere and 

Shimoga from Bengaluru Division. Throughout the 64 blocks in these 11 

Districts, 1728 schools were selected for the overall intervention of 

Prajayatna where processes would be implemented at the school and 

Gram Panchayat level. 

In 2010 work was initiated across 11 districts of Uttar Pradesh and 5 

districts of Rajasthan. 

While the initial years of work in these two states focused on creating an 

environment that would set the ground for community ownership 

processes to be initiated, the activities during the year 2012-13, focused 

on reaching out to all schools in the identified project locations, enabling 

communities and other stakeholders to engage with the various issues 

affecting the schooling system through village and gram Panchayat level 

processes.

In the districts where the educational governance work was initiated 

recently, the focus of work has been to strengthen the school committees 

and the Gram Panchayats. To enable this, the key processes conducted by 

Prajayatna are the Shikshana Grama Sabha (SGS), Network of School 

Committees at the Gram Panchayat level; Follow up meetings for both the 

SGS and the Gram Panchayat Network Meetings and Block level 

workshops. 

Education Governance



The primary process to involve communities and the School development 

committees is the Shikshana Gram Sabha (SGS).  These meetings enable the 

community members including parents of the children enrolled in the school and 

school committee members to understand the issues and concerns related to 

their school and also engage with the teachers, local officials of the Department 

of Education and elected representatives in order to work towards school 

development. This meeting which is facilitated by Prajayatna provides all 

stakeholders with relevant and update information regarding the educational 

situation in their village and supports them to address the issues related to the 

school by making a school plan that would help all the concerned stakeholder to 

take responsibility and contribute towards different aspects of school 

development. 

Similar meeting or follow up meetings of the Shikshana Gram Sabha are held at 

regular intervals with the School committee members, teachers and officials to 

review the progress made with respect to the development plan that was made 

at the initial meetings.  These regular meetings enable Prajayatna to support the 

capability development of the school committee members so that they 

understand their roles and responsibilities and are also able to carry out their 

responsibilities efficiently. 

Number of SGS, SGS follow-up meetings conducted in the year 2012-13

5

SGS

Karnataka

Rajasthan

Uttar Pradesh

Total

SGS follow up

171

1150

3049

4370

3120

505

1065

4690

The SGS reaches out to all stakeholders -the parents, teachers, community 

members, School committee members, anganwadi teachers, health workers, 

Panchayat members and officials from the department of education. 

In Uttar Pradesh alone this process has seen the participation of 94,968 people 

through the 1065 processes conducted in the year 2012-13. Similarly the follow 

up meetings have reached out to 16,230 people in the 11 districts of Uttar 

Pradesh in the same period. 

The SGS has facilitated the process of bringing up several critical concerns for 

discussion amongst the key stakeholders and this has supported in finding 

solutions for many of these concerns. 

Through the school development plans that were made through these meetings 

several aspects related to school development in the areas of enrollment, basic 

infrastructure, learning, and anganwadi development have been undertaken by 

the school committees with the support of the larger community including 

teacher and officials. 
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Some of the developments that have taken place through the SGS and follow 

up meetings: 

During a follow up meeting of the SGS at Khem Niveda primary school in Kanpur's 

Rasulabad block it was discovered that the school had remained closed for nine 

months due to the absence of teachers and the volunteers who never showed up 

at the school.

The teacher for the school was appointed after a letter was sent by the members 

of the school management committee to the department and the school was 

reopened in September 2012. This was enabled through the meetings facilitated 

by Prajayatna where this issue was discussed with the community and School 

committee members and a plan was made to address the issue. 

The people including the children in the school in Shirahatti Taluk's Basapura 

village, Gadag District of Karnataka, depended on the lake for their entire water 

requirement. The water in this lake had dried up due to lack of rain causing 

serious water shortage for the entire village. The village community got a bore-

well installed to address the water problem temporarily.  

In the school, the SDMC members discussed the problem in the SGS meeting and 

decided to approach the Gram Panchayat requesting it to provide a water 

connection for the school. The Panchayat responded to this request and the 

schools requirement for water was addressed. 

Following an SGS, the president of Basai school management committee and 

head teacher (Alighar district), took the responsibility to address teacher 

shortage by temporarily using the services of a qualified person to teach in the 

school for an honorarium of Rs. 500 until the department provided additional 

teachers. Consequently, the stakeholders identified eligible people on an 

immediate basis and inducted them into the school.

The work plan of Mancha primary school (Kanpur Dehat) had included the 

construction of the kitchen in the school in accordance to which it was found in 

the follow up meeting that the head teacher had got it constructed from the 

department through his consistent efforts. Books worth Rs. 3, 000 were bought 

for the school as per the work plan.

In Jalore, motivated by the Shikshana Gram Sabha conducted in Sayala block's

Saphada Panchayat's Kolar higher primary school, the members of the school 

management committee, arranged for the circulation of library books among the 

children, arranged for learning materials to be provided for the children, painted 

the blackboard and fixed the fans.

In Jaipur in Bateri Gram Panchayat, after the meeting, the five children who had 

dropped out of the Gadholi lower primary school have been enrolled into the 

school. Books in the library are being lent to the children. The mid day meals 

provided to the children is being supervised for quality on a regular basis and the 

members of the school management committee have got the radio repaired for 

learning classes for the children.
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In GHPS, Puttanangal school in Davanagere district, a room is arranged with all 

kinds of books and treated as a library where the children can come and take a 

book and read or do any other activity.

An SDMC member voluntarily installed a sintex tank worth Rs.8, 500 for water 

storage and a pipe line constructed in the Mudumarnadu School, Mudabidare 

Block in Dakshina Kannada

Ramps have been constructed in the Jata Meghwalo kee thani and Manjara lower 

primary schools and Meetha manjara higher primary school.

It was found during the follow up meeting in Kanpur district's Amraudha block's 

Aharauli primary school that sixteen children had been enrolled into the school 

due to the efforts of the school management committee and especially its 

president Bhabana Khatum.

A total of 538 children have been enrolled back to the schools in all the 11 

districts of Karnataka.  

During an SGS in Thavar school,Lucknow district,  the head teacher claimed that 

out of 112 children who were enrolled in school only 53 attended on a regular 

basis. He thus requested the parents to send the children regularly to school and 

also committed along with the SMC members to meet the parents of the children 

to convince them to send their children to school. Post the meeting, 10 new 

enrolments to the school has taken place. 

Also, as a response to the parents concern about lack of play material in the 

school, the head teacher has since then bought it from the school development 

funds. 

22 local volunteers have been taken by the SDMC and the GP to tide over the 

shortage of teachers till new teachers are appointed, in Uttar Pradesh. 

In Jaipur, in the Khavaraniji Gram Panchayat, an additional teacher has been 

provided to the Shivapura primary school due to the efforts of the members of 

the school management committee

In Jaipur, in the Doodhi Aamlodha Gram Panchayat, the details of the status of all 

the schools has been collected through the personal visits of the village 

accountant with respect to the registration of the school premises and 

measurement of school land that is presently facing problems of encroachment.

A discussion in Bareilly's Govindpur Faridpur Gram Panchayat revealed that 

though there was only one primary school in the Panchayat, the school was much 

neglected and the villagers dumped garbage, dug mud from the premises, tied 

cattle within the school grounds due to the absence of a gate. The Gram 

Panchayat president and the members then discussed this issue with the Lokpal 

and the BDO. The Lokpal has initiated steps against the encroachers. The 

Panchayat has also committed to build a compound with a proper gate.
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Meetings at the Gram Panchayat level

Once the Shikshana Gram Sabhas are completed 

in all schools of a particular Gram Panchayat, the 

SMCs of all schools are brought together at the 

Gram Panchayat level at a meeting where elected 

members of the Gram Panchayat and officials 

also participate. This meeting facilitates the 

interaction between SMC members belonging to 

different villages and the concerned officials and 

this contributes towards creating better 

understanding of roles, responsibilities and 

possibilities. This meeting is key to engaging the Gram Panchayats to involve in the development of education in 

their respective villages. These meetings organized by Prajayatna have enabled to address several school 

related issues and many of these issues have been directly addressed by the Gram Panchayats. In several cases 

the Panchayat members have supported the SMCs towards implementing their school development plans.

Subsequent to the Gram Panchayat level meetings, follow up meetings are held at regular meetings to review 

the plans, support the capability development of the school committee members and the standing committee 

members of the Gram Panchayat that is responsible for education. 

In Karnataka, as per the bye law of the Panchayat Raj Act, passed by the State, the school committee (SDMC) is 

officially a sub committee of the Gram Panchayat standing committee responsible for education (Civic 

Amenities Committee- CAC) and hence the school committee is constitutionally accountable to the Gram 

Panchayat. However, it is found that many Gram Panchayats as well as school committee members are not 

aware of this fact and there is no relationship between the two structures. Hence through the network 

meetings, this gap is addressed and the roles and responsibilities of both these structures vis-à-vis each other 

are discussed.

Along with the school committee members and the CAC members, these joint meetings conducted at the 

Panchayat level have the participation of the head teachers, Anganwadi teachers, Cluster Resource Persons, 

Gram Panchayat Presidents, Secretaries, and Panchayat Development officers. 

Prajayatna has facilitated discussions to enable members of both these structures to understand the 

relationship between the Gram Panchayat and schools. For the effective management and development of the 

government schools, there was a need for both these structures to work together in collaboration and as per 

the bylaw the Gram Panchayat has the responsibility of monitoring the functioning of the SDMC.  

Through these joint meetings, Gram Panchayats are supported to monitor the functioning of the SDMC and at 

the same time take an active role in the development of the schools and anganwadis, thus bringing about a 

more effective decentralized governance of education. 

Number of GP network meeting meetings and follow-up meetings conducted in the year 2012-13

GP network 

meeting

Karnataka

Rajasthan

Uttar Pradesh

Total

GP network 
meeting follow up

187

195

305

701

25

20

4

49
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Some of the developments that have been made possible through these 

meetings at the Gram Panchayat level are: 

The land belonging to 9 schools in Tumkur Taluk's Sorekunte Gram Panchayat 

have been registered.

Place for the anganwadi building has been provided for anganwadis at 

Somanahalli  and Belatur in the Somanahalli Gram Panchayat of Mandya 

District. 

Water facility has been provided to the Kaggere Kannada School through a 

contribution of Rs. 50, 000 from the Kaggere Gram Panchayat, Tumkur District. 

The road leading to Kavattaru School of Mangalore Taluk was repaired by the 

Gram Panchayat. Through local donors, funds have been mobilized and the 

school has been provided with a pump and pipeline for water facility and a 

child friendly play area with slides and swings has been created near the 

playground.  

Children in Dasanapura School in Herur Gram Panchayat, Tumkur District, 

have received uniforms worth Rs.9, 000 from donors. A compound wall has 

been constructed for the Gavimatha School in the same Panchayat, for a sum 

of Rs.1, 20,000 contributed from the Gram Panchayat. 

The CAC of the Gram Panchayat provided files worth Rs. 7500 to 508 children 

in the 8 schools of the Somanahalli Gram Panchayat in Mandya District. 

Motivated by the Panchayat Network meeting held on the 16 March 2012 in 

Jasavatpura block's Ramseen Bhil Goliya, in Jaipur, the members of the 

Ramseen primary school Committee decided on making a new school 

building. To translate this vision into a reality the Committee secured 5 bigha 

land with the support of the Gram Panchayat. A stage for conducting 

programmes and a play ground have also been constructed on this.

Besides these key processes, Prajayatna has conducted block level workshops, 

anganwadi meetings and Nyay Panchayat Level workshops in Uttar Pradesh 

and Rajasthan. In Karnataka, in addition to the key processes, special 

workshop for SMCs, District level and block level workshops have been 

organized. 

During the Gram Panchayat network meetings organized by Prajayatna in 

Uttar Pradesh, it was seen that apart from the Pradhan and the SMC members, 

it was increasingly difficult to get the Gram Panchayat secretary to participate 

in the meetings. This was because each Secretary was responsible for as many 

as 7- 8 Gram Panchayats. Attempts to identify and involve the Education 

standing committees within the Gram Panchayat was also becoming difficult 

as these committees were mostly non-existent or existed only on paper.
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To address these practical problems, meetings at the Nyaya Panchayat 

Resource Centre (NPRC) level were organized where representatives from all 

the Gram Panchayats within that NPRC including the Pradhans, the teachers, 

and especially the ward members of the Panchayat participated. These 

meetings were a first of its kind in UP and generated great interest both among 

the PRI members as well as the department. The Gram Panchayat secretary 

and the department representatives also participated in the proceedings.

While school and GP level processes were organized it was brought to notice 

that the responsible committee or structures at both the levels – the School 

Management Committee (SMC) at the school level and the standing 

committee at the Gram Panchayat level responsible for education were not 

formed. In several cases, Prajayatna has facilitated the formation of both 

these structures as per the applicable bylaws.

In 11 districts of Karnataka alone, Prajayatna has facilitated the formation of 

88 SDMC and 28 BVS (committee in the anganwadis) and ensured the 

formation of the Gram Panchayat standing committee, namely the Civic 

Amenities Committee (CAC).

In Koppal district, the term of the school committee in the Higher Primary School-Chikoppa had finished and a 

new committee had not yet been formed. 

Prajayatna had called for a parents meeting and the need of forming the School Committee was discussed and it 

was decided in the meeting to form a new committee where even the elders of the village including the Gram 

Panchayat would be informed and invited for the process.

The meeting was held on the date as decided. The roles and responsibilities of the SDMC were discussed and 

thereby the criteria required for the members were decided upon. Accordingly, nine members from the 

parents' council were elected. The President and Vice President were also selected in the presence of all the 

participants. 

In Karnataka, in the 11 districts where work was recently initiated, Prajayatna 
has paid special attention to the development of the capabilities of school 
committee members. In each of the school level meetings, Prajayatna 
facilitators have reviewed the capabilities of the committees in different 
aspects and supported them in areas that required improvement.  
In order to track the institutional capability of the school committees, a tool 
had been designed by Prajayatna which enabled to assess the areas of support 
required by the SDMC. Based on the capabilities of the committees, 
Prajayatna has used this tool to grade them and this has supported Prajayatna 
to review and hold relevant workshops for the enhancement of capabilities. 



SDMC capabilities In 2011 

36/% of committees were in the level of 

information seeking, 54% committees were 

in evolving, 9% in interested and 1% in 

involved level and non of the committees 

were in self directed level.

SDMC capabilities In 2009-10 at the time of SGS

70/% of committees were in the level of 

information seeking, 27% committees were in 

evolving, 3% in interested levels and none of the 

committees were in the involved and self 

directed levels. 

Review of SDMC capabilities

The SDMC have over a period of time enhanced their capabilities through 

their experiences and exposure to various processes and interventions . The 

review of SDMC capabilities development between 2009 to 2013 shows the 

gradual development of SDMCs. The levels of SDMC at different points of time 

is shown in the following table. 
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SDMC capabilities In 2012

11% of the committees were in the level of 

information seeking, 52% were in evolving level, 

33% committees were in the interested level, 3% 

in the involved level and 1% in self directed level.

Review of SDMC capabilities In 2013

8% of the committees were in the level of information 

seeking, 33% were in evolving level, 44% committees 

were in the interested level, 12% in the involved level 

and 3% in self directed level.

In 2009-10, 70% of committees were in the level of Information seeking, in the 

year 2011-12 the number has come down to 36%, and remaining committees 

have moved to higher levels. 

In 2010-11, only 1% of committees were in the involved level, in the year 2012-

13 the percentage has raised to 12% showing growth in the capabilities. In the 

initial two years none of the committees were in self directed level but by the 

time of 2012-13, 3% committees reached self directed level. 

The process of new committee getting formed ensures that those committees 

in need of information will always be an ongoing process. It is with this 

limitation that work with the SDMC has been carried out on a continuous basis 

to ensure that their capabilities are enhanced in a manner where they are able 

to leveragethemselves collectively to engage and work for the development 

of the schools and thereby  reform. 

12
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From these figures, it can be seen that there has been an improvement in the 

levels of the SDMC with them has more information in terms of planning and 

implementing. Where initially (2011) there were 36% of the SDMC in the no 

information stage, it can be seen that it has come down to 11% (2012). Those 

still remaining in the no information stage are newly formed committees. 

The number of committees at the evolving stage has decreased from 54% to 

53% and the biggest improvement can be seen in those that are at the 

interested stage which has increased from 8.5% to 33%. 

An improvement can be seen in the involved level also where there was less 

that 1% in the previous year as compared to 3% in the present year. Very few 

are still in the self directed stage.

It was felt that the SDMC needed to be equipped in terms of information and 

understanding to be able to pay attention to the enrolment and retention, 

infrastructure, learning and management of the school. 

In select districts of Andhra Pradesh and Karnataka where Prajayatna has 

already been working for some years, the focus has been developing 

strategies towards a systemic change by the institutionalization of the 

community structures to bring about decentralization of education 

governance through the process of consolidating Prajayatna's experiences in 

working with communities and Panchayat Raj Institutions.  

In these districts sufficient ground work has been already undertaken and 

there is a certain level of involvement and readiness that has been enabled 

through the various processes developed and implemented by Prajayatna. 

The present focus is to further the institutionalization of community 

involvement by strengthening the community based structures at the school 

level and at the different levels of the Panchayat Raj (Gram Panchayat, Block 

and District levels) in order to enable them to independently work towards the 

development of education.

The focus has been to ensure more involvement and responsibility from the 

local governance bodies and the school committees. Towards 

institutionalizing processes, Prajayatna has focused to mainstream these 

processes. For example, the process of making a school development plan 

through the SGS has been merged with the Department of Education's 

process of making the school development plans (SDPs). In this process, best 

practices that were developed through the processes organized by Prajayatna 

have been included and community participation that was merely tokenistic 

in the meetings organized by the department made more meaningful. 

At the Gram Panchayat level, Prajayatna's work has focused on making 

education an important and integral part of the Gram Panchayat's agenda. 

This is ensured through: 

 Processes that create awareness of the school issues and requirements amongst 

the Gram Panchayat members and officials
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 Involving the Gram Panchayats to make school development plans and making 

sure that these plans are included in their overall development plan. 

 Supporting the Gram Panchayats to play an active role in the implementation 

and review of school plans

 Supporting the Gram Panchayats to mobilize and set aside substantial resources 

specifically for school development.

Besides these key interventions, to make decentralized educational 

governance more effective, Prajayatna works to build effective linkages 

between each of the three tier Panchayat institutions and through 

strengthening the standing committees that is responsible for education at 

these three levels (Gram Panchayat, Block and District) 

Prajayatna had initially organized school level meetings to enable the teachers 

and school level to identify issues and prepare a school level development 

plan. Across districts, these meetings were conducted by the teachers and 

committee member independently with very little direct support from 

Prajayatna and only in select schools where there were complex issues or 

where the committee members required support, Prajayatna had to be 

directly involved in the process.

993 such school meetings were organized and out of these meeting 313 

meetings were directly facilitated by Prajayatna. 

A total of 1266 school development plans have been made during the year 

2012-13, in the district of   Bijapur , Chamarajanagar , Bellary , Gulbarga, 

Yadgiri, Uttara Kannada, Chitradurga, Ramanagaram, Bangalore Urban, 

Mysore and Bangalore Rural. All the schools were supported in the process by 

either Prajayatna or the Cluster Resource Person.

The school level plans were then consolidated at the Gram Panchayat level 

and through the involvement of both the Gram Panchayat members and 

school committee members; an educational plan at the Gram Panchayat level 

was developed. These meetings have enabled the Gram Panchayats to take 

greater responsibility and contribute to areas where their support is needed. 

The GP level meetings have enabled Prajayatna to facilitate the process of 

creating an education fund within the Gram Panchayats. Although only a few 

Panchayats have set aside a separate fund solely for the purpose of school 

development, many Panchayats have prioritized and contributed significant 

financial resources for schools within the Panchayat.  

In Mahabubnagar, Andhra Pradesh where Prajayatna works with 166 Gram 

Panchayats, it has been possible to support the Panchayats to set aside 

substantial financial resources for education. 

The Gram Panchayats in Prajayatna's working Manadals, have made 

significant contributions towards the development of basic infrastructure in 

schools.



15

Block level meetings

Meetings at the block level have been conducted to enable the Panchayat 

members to become aware of situation of schools in their block and for them 

to get involved in the process of school development. 

Prajayatna has specifically worked on strengthening the standing committees 

at the block level so that they can address issues that are referred by the Gram 

Panchayats and also address specific areas related to education for which they 

are responsible for. 

In many of the working areas it is seen that the standing committee members 

are not aware of their roles and responsibilities. In the state of Karnataka, 

there is no clarity on which of the existing standing committees at the Block 

level is responsible for education. 

In several Districts, Prajayatna has participated at the General Body meetings 

of the Block Panchayat to share the work done by Prajayatna in the block. The 

issues in the block and the initiatives undertaken by Prajayatna have been 

shared in these meetings. Separate block level workshops have also been 

conducted to strengthen the standing committees. 

The list of processes organized at the block level in the year 2012-13 in 

Karnataka and Andhra Pradesh has been given in the table.

Mandal level education committee meeting (Andhra

Follow-up meeting of Mandal level education Committee (Andhra)

Meeting with TP Standing Committee

Meeting with Taluk Panchayat
Taluk level meeting with education dept.

No. of processes 
organised

29

0

6

5

35

9

Name of process 

Taluk level meeting with PRI dept.

In Challakere Taluk of Chitradurga District in Karnataka, a Block level 

meeting was held on 03-11-2012.  The meeting facilitated by Prajayatna 

saw the participation of the Taluk Panchayat President, Vice President, 

Taluk Panchayat members and the Executive Officer. 

Through the discussion facilitated in the meeting, some of the key decisions 

taken by the Taluk Panchayat were: 

 Taluk Panchayat members should collect basic information on schools 

such as:  enrolment-attendance, teacher-student ratio, availability of 

basic facilities in the schools, within their constituency. This 

information should be shared and discussed in their meetings. 

 Regular General standing committee meetings should be conducted 

and for any clarifications and discussion on education, Prajayatna 

should be consulted. 
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 To conduct SDMC and Civic Amenities Committee joint meeting once 

every three month to discuss issues on enrolment-retention, learning, 

management of basic facilities in all the thirty nine Gram Panchayats in 

the Block in accordance to the bylaw. The minutes of the meeting would 

be sent to the general standing committee in the Taluk Panchayat.

 Participation in the General standing committee meeting, to be made 

mandatory for officers at the block level who are from the Department of 

Education and Women and Child Development. 

 The general standing committee should meet once every two months to 

discuss education related issues and present these at the General body 

meeting of the Taluk Panchayat. 

 Submit the minutes of the meetings of the General standing committee 

at the Block level to the Education and Health Standing Committee at the 

District level. 

Formation of the Taluk Panchayat Standing Committees in Surpur taluk of 

Yadgiri District

In a meeting facilitated by Prajayatna at the block level, with the participation 

of the Taluk Panchayat members, it was realized that the Taluk level standing 

committees were not formed. The meeting was attended by the Executive 

officer, the Vice President and 23 members of the Taluk Panchayat. It was 

decided after discussion that the respective standing committees would be 

formed in the following meeting.  

In the follow up meeting organized, twenty nine department officers, thirty 

Taluk Panchayat members including the President and Vice president and the 

Executive Officer had participated. There was a discussion on the importance 

of the standing committee, its role and responsibilities. In accordance to the 

decisions made in the previous meeting, the General Standing Committee, 

Social Justice Committee and Finance Committee were formed in accordance 

to the rules and regulations. 

Zilla (District) level meetings

Similar to the Block level meetings, meetings have been conducted both with 

the district level standing committees and Prajayatna has also participated 

and shared concerns at the General body meetings of the Zilla Panchayats.

Standing committees have been formed in the Zilla Panchayat in order to be 

able to dispense their functions more effectively and efficiently. Though there 

is a Standing Committee for Education and Health and all plans are approved 

by this Committee, it is seen that the members of the Committee are not fully 

aware of their roles and responsibilities. Hence their role has been restricted 

to that of putting their signature for the sake of approval thereby reducing 

them to that of a channel for the flow of funds and schemes rather than a self 

determining body which decides the plan for the district depending on the 

needs of the community.



Hence meetings were held with the Zilla Panchayats in order to orient them 

about their roles and responsibilities and have a discussion on the status of 

education in the district.

The number of meetings organized at the District level in the year 2012-13 is 

given in the table.

Meeting with ZP Standing Committee

Meeting with Zilla Panchayat

District level meeting with education department

District level meeting with PRI department

No. of processes 
organised

5

2

35

2

Name of process 

District Level Meeting in Bijapur District, Karnataka

A meeting was conducted at the District level in Bijapur District of Karnataka. 

The Chief Executive Officer, the Zilla Panchayat member, DIET principal, BEOs 

were amongst the participants in this meeting. 

Discussion was held on the roles and responsibilities with respect to 

education of the Zilla Panchayat especially the Standing Committee. The 

education situation of the district was discussed. One of the key issues that 

was presented and discussed in this meeting was the presence of several 

unregistered private coaching centers in the district. Since many of the 

parents were keen on their children attending the reputed residential schools 

they were sending  their children to the coaching centers to prepare the 

children for the competitive entrance exams. 

Since many of these children were officially enrolled in Government schools, 

they were continuously or very frequently absent from these schools since 

they were attending the coaching classes. 

Discussions were held in the meeting to address this issue by improving the 

quality of the Government schools so that children were equipped enough to 

appear for the entrance exams without having to attend these coaching 

centers for external support. 

Some of the key decisions taken in the meeting:

 The Zilla Panchayat Education and Health Standing Committee should 

conduct a meeting every month to discuss about the issues related to 

education and Prajayatna should be consulted when required.

 Decision was taken to ensure that regular meetings of the SDMC and 

Civic Amenities Committee are organized and the Panchayat 

Development Officers were to participate in these meetings. 

 Decision was taken to ensure regular school visits by the members of the 

Zilla Panchayat Education and Health committee. 

17
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District level meetings were also held in the 11 districts in Karnataka where 

work was more recently initiated. Here, the District level meeting was held to 

in order to share the issues in the district, the various interventions that 

Prajayatna had undertaken in the District and the developments that have 

been possible due to these interventions. 

In these meetings a District level report prepared by Prajayatna was brought 

out and the issues, challenges, impact and possibilities was shared with all 

participants. These meetings, in each District were conducted in collaboration 

with the Department of Education and the Zilla Panchayat. The meetings were 

attended by representatives of both the bureaucracy of the Panchayat Raj 

Institution, Department of Education and the Department of Women and 

Child Development. The Education Standing Committee of the Zilla Panchayat 

presided over the meeting. The participants included the Zilla Panchayat 

President and Vice President, Deputy Director of Public Instruction (DDPI), 

Chief Executive Officer (CEO) of the Zilla Panchayat, Deputy Director (DD of 

DWCD) Executive Officers (EO) of the Taluk Panchayats, Block Education 

Officers.(BEO) of the Taluks, Block Resource Coordinators (BRC), Child 

Development Project Officers (CDPO), selected Gram Panchayat 

Presidents/Vice Presidents / CAC members, Panchayat Development Officers 

(PDO), few SDMC members and Cluster Resource Persons (CRP). 

Some of the decisions taken in these meetings were: 

 The ZP would ensure the formation of the Civic Amenities Standing 

Committee and the other standing committees in all the GPs in the 

district.

 The Standing Committee at the Taluk level should be identified for taking 

up the responsibility for education.

 Joint meetings of the Standing Committee of the GP, namely the Civic 

Amenities Committee and the School Committee (SDMC) should be 

conducted regularly and the Panchayat Development Officer should take 

responsibility for ensuring these meetings. 

 Under the Mahatma Gandhi National Rural Employment Guarantee 

Scheme, compound construction work should be undertaken for schools 

that require a compound wall. 
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 Better co-ordination should be ensured between the PRI, Education 

Department and the Department for Women and Child Development in 

order to avoid duplication of work and to make programmes more 

relevant with respect to the needs of the people.

 Funds available under the BRGF (Grants for backward regions) could be 

utilized for the appointment of teachers in those areas. 

 To ensure that teachers are recruited as there was shortage in many 

schools for which recommendations would be sent to the Government.

 Availability of toilets and water facility to be ensured in all schools.

Kalikayatna- Learning Initiative for primary schools

The Kalikayatna initiative has been in progress in 7 clusters belonging to 5 

districts (Bijapur, Bellary, Chitradurga, Ramanagara and Yadgiri) in Karnataka. 

This learning initiate supports the development of capabilities in children 
thbelonging to primary schools (1 to 5  standards).

The initiative has been able to address several concerns related to learning 

within schools. The approach has received widespread acceptance from 

teachers and officials within clusters where it is operational. Studies 

conducted on Kalikayatna have showed that the approach has been able to 

address development of capabilities, effectively. 

The key features of the Kalikayatna approach are:

 Integrated Curriculum and Concept Mapping

 Ongoing assessment

 Mixed age grouping

 Empowerment of Teachers
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Prajayatna is in the process of refining and strengthening the approach. To this 

end, several workshops and capability development sessions have been held 

for the facilitators.  It was also realized that more involvement of communities 

was required in the clusters where the approach was operational. Although 

regular sharing of what happens in the school takes place with the parents of 

each individual child through the process of sharing the child's work with their 

parents, it was realized that a broader understanding of the Kalikayatna 

programme was not there amongst the parents and the local community 

members. Better understanding and awareness of the learning principles on 

which the approach was based on was necessary to build support for the 

initiative which is at the stage of being extended to more schools and also to 

the middle school classes in the existing clusters. 

In order to facilitate this Prajayatna had organized several meetings with the 

parents and community members in each of these clusters. These meetings 

have been attended by the parents of all children in the school, the teachers, 

the SDMC members and the CRP of that particular cluster.  

Classroom processes are driven by the teachers' collective meeting which is 

held regularly and all teachers from a cluster gather to plan the lessons for the 

upcoming month. In these meetings, the challenges and issues faced in the 

previous month are discussed and solutions are sought amongst the teachers 

themselves. Concepts to be introduced in the classrooms are identified and a 

concept plan is made which supports the teachers to include relevant content 

in an integrated and contextualized manner. 

Teachers collective meeting are held regularly in two batches – one for 

teachers of Std 1 to 3 and the other for teachers of Std 4 and 5.

Cluster

Bellary

Bijapur

Chitradurga
Ramanagara

Number of teacher 

Collective

Gajapura

Konnuru

Godabnal

YT Halli

11

11

8

8

District 

Ramanagara Kodamballi 8

Yadgiri Kandkur 12

Yadgiri Arikera 12

Prajayatna has also been working towards initiating this approach in 

government schools in other states by supporting different organizations 

working in the field of education. Towards this, discussions have been 

conducted with various interested organizations and visits to clusters have 

been organized to enable them to get a first had exposure to the processes 

that have been developed for implementing the Kalikayatna approach in 

schools. 
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Strengthening of Cluster Resource Centres

The Cluster Resource Centers were created by the Department of Education 

through the DPEP (District Primary Education Programme) to support a group 

of schools in both academic and administration related work. In the state of 

Karnataka, a lot of investment has gone into these institutions, mainly in 

creating physical structures and in deploying an official - the Cluster Resource 

Person (CRP) for each of these clusters. These institutions were set up by the 

Department in the Eighties and in the state of Karnataka there are over 3000 

clusters at present. 

However the cluster resource centre have gradually become neglected 

institutions  though the idea behind the cluster resource centre remains 

relevant even after these many years. In many of the Districts where 

Prajayatna was working it was seen that the cluster centers were hardly 

utilized. With the physical structures in a poor state and the Cluster Resource 

persons reduced to a situation where they weare merely involved with clerical 

duties, the requirement for such a structure in itself  was in question. 

It is in this context that Prajayatna had initiated a project in 2010 to strengthen 

and revitalize the Cluster Resource Centers.  It was realized that the CRCs 

could function as a structure that plays an effective role in decentralized 

education management. 

With respect to this project, Prajayatna's focus has been: 

 To convert the CRCs into active resource centre for schools and teachers

 To enable teachers' empowerment through the CRCs. 

 To strengthen the capabilities of the cluster resource persons (CRPs) to 

provide academic support and to manage their administrative 

responsibilities. 

Prajayatna had initially opted to work with 272 clusters spread across the 22 

working districts of the organization in Karnataka. 

To enable these key objectives, some of the activities undertaken in the year 

2012-13 and the results of these have been shared below, pertaining to each 

of the key objectives. 
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To convert the CRCs into active resource centres for teachers and students 

When Prajayatna had initiated the project, the Cluster Centres were only used 

when there were monthly meetings of teachers (Samalochana Sabhas). These 

meetings were also not regularly conducted in many districts although it is 

mandatory. Most of the Centres remained locked and unutilized during the 

remaining period. Some of them were used as classrooms in those schools 

where there was a dearth of classrooms.

It was seen that most of the Cluster centres had poor and badly managed 

infrastructure. The buildings in many cases required major repairs and in 

almost all the centres there were no materials or facilities to make it useful as a 

resource centre. 

Out of the 272 selected clusters, 102 centres did not have a building of their 

own and was operational from the school or other temporary premises. Major 

repairs were required in 32 clusters out of the 170 that had their own 

buildings. More than 150 centres required minor repairs which included 

repairing the roof, flooring and repairs of doors and windows.

The Cluster Resource Centres were not at all utilized as a Resource centre and 

none of them had materials or information that was required of a resource 

centre, especially one that could be utilized by the teachers. Only 65 of the 272 

centers had electricity connections and none of the centres had water. 

Libraries were not available in more than 200 clusters and those that had 

libraries had only training manuals provided by the Department or text books 

meant for the children.

Computers were not available in any of these Centres and information related 

to schools and cluster centres were managed manually by the CRPs.

Prajayatna has worked towards mobilising resources for all the CRCs through 

different stakeholders, specially the Gram Panchayat, School Development 

and Monitoring Committees, teachers and the Department of Education. 

Resources required for the centres were partly mobilised through the 

meetings which were facilitated by Prajayatna, with all the stakeholders in the 

Cluster, comprising of the Gram Panchayat, the School Development and 

Monitoring Committees (SDMC), the teachers, and representatives of the 

Department of Education. In these meetings, discussions on the needs of the 

CRCs were facilitated and many of the stakeholders came forward to 

contribute towards the identified requirements. This included both financial 

and material contributions towards resource materials, basic infrastructure, 

and maintenance.

A majority of the amount contributed, has come from the Gram Panchayats 

(36.4%); with teachers (22.3%), local donors (10.48%), other elected 

representatives (6.68%) and SDMC members (4.46%) having also contributed 

significantly. The Department of Education contributed 19.25% of the total 

resources raised for the development of the Cluster Resource Centres.

Initially, Prajayatna had worked towards meeting the basic infrastructure 

needs of the CRCs. 
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 In 60 clusters, through the involvement of the Gram Panchayats and the 

Department of Education, Prajayatna has supported in arranging space 

for the Resource Centre within the school premises.

 In 72 clusters repairs were arranged by Prajayatna.

 45 cluster centres were supported to get new electricity connection.

 All the Centres have been painted and have been arranged in an 

attractive manner with all the available resource materials such as 

charts, children's paintings and books. The environment both within and 

outside of the Centre is clean and makes it suitable for learning activities 

to be conducted within the Centre.

Further, Prajayatna has mobilised and provided various materials that could 

make the CRCs into active and effective resource centres. 

 Educational books- a set of useful and interesting books for both children 

and teachers have been provided to each cluster.

 Stationery has been provided to each cluster for preparation of teaching 

learning materials to be used in classroom processes.

 Computers have been provided to all 272 clusters.

 Internet connections have been provided in 115 clusters in order to 

enable the CRPS and the teachers to access information to update 

themselves and which in turn will enhance the quality of the classroom 

transactions.

Towards enabling teachers' empowerment through the CRCs

Prajayatna's key strategies to enable and support teachers' empowerment 

through the CRCs have been: 

 Enabling regular trainings at the cluster centre

 Providing access to resources within the cluster that can support better 

facilitation of classroom activities  

 Enabling the CRPs to provide academic support to teachers 

Teachers meetings are organized in each cluster at regular intervals by the 

Department of Education. These meetings discuss issues related mainly to 

classroom processes, especially concerns related to learning. Prajayatna has 

participated regularly and contributed to support the teachers in reflecting 

and understanding different concepts /theories/aspects/concerns related to 

learning.

In 2012-13, Prajayatna has participated and facilitated 482 meetings across all 

272 clusters. In several of these meetings, Prajayatna had organised for 

sessions with resource persons in order to enrich content understanding 

amongst teachers. Prajayatna has also supported the CRPs in ensuring that 

regular meetings are conducted each month and to independently facilitate 

such meetings.
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In order to enrich and contextualise lessons taught in schools and in order to 

facilitate better learning through experiential methods, it was planned to 

conduct field visits for children in schools. For this purpose various places of 

interest that have some connection to the lessons taught in schools have been 

identified.  

Through the support of CRPs , teachers and even community  members a 

directory of Resources was created at the cluster level which could be utilised 

by all schools in the cluster. These resource directories also list resource 

persons in the locality who could be utilised by the schools.  

In many of the schools the teachers and CRPs along with Prajayatna cluster 

facilitators have utilized the local resources to enhance lessons taught in the 

classrooms.

Till 2012, 1608 schools from all the clusters had made use of at least one of the 

identified local resource places by taking the children on a visit to these places. 

Local resource persons were identified who could explain the history of the 

places being visited. Resource persons were also invited to the school or the 

children taken to their place of work to enable them to be exposed and learn 

different crafts/skills. The teachers were supported to connect concepts 

taught in their classes to the experiences gained through these visits.

To strengthen the capabilities of the cluster resource persons (CRPs)

Towards strengthening the capabilities of the Cluster Resource Persons, 

Prajayatna has organized several workshops in each district. These workshops 

have been organized to enable CRPs to understand aspects related to learning 

such as broad learning principles and better understanding of content. The 

CRPs have also been supported to conduct classroom observations in schools 

belonging to their cluster and provide constructive feedback to teachers. 

 In the initial stages of the project it was realised that a significant amount of 

the CRPs working time is spent on collecting, consolidating and sharing school 

information on different aspects with various officials at the Department of 

education. All information management was being done manually and on an 

ad hoc basis, making it a very time and effort intensive process.  This was one 

of the main reasons contributing to CRPs lack of engagement with activities 

related to classroom support. To address this concern Prajayatna has 

conceptualised and built an information management system that was 

accessible through the internet. This system was envisaged and designed after 

conducting a study to understand the information that is currently collected 

and consolidated by the CRPs. This web application was developed using the 

open source technology and hosted by Prajayatna. The information 

management system is expected to reduce the CRPs workload and it would 

help them in focusing their efforts on improving classroom processes and 

providing academic support to the teachers.
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The CRPs have been supported in using this web application to manage all 

cluster and school related information. It was initially seen that many of the 

CRPs were not familiar with basic computer operations. Many of the CRPs who 

had no exposure to computers have been trained by Prajayatna on computer 

basics. This would help them in both administrative works and for supporting 

teachers in gathering and preparing information for academic activities. Many 

of the clusters centres are now equipped with internet connections. A total of 

110 CRPs who had little exposure to computers have been trained by 

Prajayatna on computer basics.

In the initial stages of the project each of the CRPs were assisted in their work 

by a  part time cluster facilitator who were trained and appointed by 

Prajayatna. 

These facilitators have assisted the CRPs with the administrative and 

classroom support work. 

This has helped the CRPs to streamline their work and ensure that more time is 

spent in supporting the teachers academically. 

Workshops have also been conducted for the CRPs in order to help them 

understand their role in a more holistic manner where they are able to play the 

role of the mentor to teachers rather than be restricted to the role of 

information gathering. 
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Early Childhood Care and Education 

The work on ECCE was initiated to address the problem of children dropping 

out of schools to take care of their younger siblings in low income areas where 

it was necessary for both parents to take up work for their livelihood. In these 

areas there were no proper child care centers and the few existing ones were 

very poorly managed. This led the organization to work with communities in 

these areas to enable them to meet their requirements for early child care by 

setting up their own facilities. 

Further, these communities were supported to manage their child care centre 

to provide quality care in these centers. 

Over the years, Prajayatna has supported and developed these community 

run centers to streamline their processes and to independently manage their 

centers.  Several of these centers have become completely independent and 

some of the centers have been taken over by the Department of Women and 

Child Development.  

It was seen that quality in the community managed centers were noticeably 

better that the state run facilities and Prajayatna has realized that the 

community based approach is essential, even in the Government run centers, 

in order to improve quality in all aspects.  This has led Prajayatna to work with 

the Department of Women and Child (DWCD). 
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The programme at present, reaches out to 200 Anganwadis across 6 Circles in 

5 Districts of Karnataka (Gulbarga, Dharwad, Tumkur, Mysore and 

Doddaballapur). These centers reach out to roughly 7500 children in the age 

group of 2-6 years. 

Prajayatna's work with the state run anganwadis in the select circles has 

focused on improving quality through community involvement and through 

strengthening the existing community based structures.  Prajayatna works 

with the Bal Vikas Committes (parents committee at the anganwadi) and with 

the elected local government bodies at the different level of the Panchayat. 

The key objective of Prajayatnas intervention with respect to early childhood 

care and education are: 

 To bring a focus on the needs of the children in the early childhood stage, 

especially in the areas of learning and health amongst the community 

and other stakeholders.

 Enhance the responsibility of the community by building the capabilities 

of the Bal Vikas Committees (parents committee) and the Gram 

Panchayats to take increased responsibility for the Early Childhood  Care 

Centre.

 Redefine the abilities framework for children in Early Child Care Centres 

and restructure the teacher development process accordingly.   

 Work towards better coordination between the departments and 

structures at all governance levels. 

Processes have been developed and organized in the different districts to 

meet these objectives. The list of processes organized in the year 2012-13 has 

been given in the table below:

Dharwad

Shikshana Gram Sabha (SGS)

SGS Follow up 

Teachers collective meeting
BVS  Meeting

Gulbarga

1

39

11

8

District 

BVS  Follow Up Meeting 7

GP Network Meeting 1

GP Network Follow Up Meeting

Mysore

0

55

13

0

38

1

Tumkur

0

51

12

4

4

0

Doddaballapura

0 1

0 166

20 68

80 95

6 60

4 6

0

21

12

3

5

0

Total

2 1 3 0 9 15
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Some of the development seen in the anganwadis that have been facilitated through 

the various processes: 

In Linganahalli anganwadi of Konaghatta panchayat, Rs. 2, 600 was mobilized from 

parents soon after the discussion held in a meeting conducted with the BVS. The 

amount was utilized to buy learning and play materials.  During the follow up meeting 

it was decided to white wash the centre Rs.3, 500 was raised from the SDMC President 

and the parents for completing this work. 

In Gadambachannahalli centre of Rajaghatta Panchayat, Rs 3500 was raised for 

learning and play materials.  The surroundings of the anganwadi have been cleaned, 

leveled and paved so that it is easy for children to walk and play. 

Two angawadis (Islampura and Tygarajanagar ) from the Kasaba Circle were being 

conducted out of the same community hall as they did not have their own premises.  

The temporary community hall itself did not have proper roofing.  The BVS committee 

members belonging to both the anganwadis decided to approach the authorities 

concerning the requirement for a new building and have managed to get sanction for 

the construction of the anganwadi building. The construction of the building for both 

the anganwadis has been started. 

Kodihalli anganwadi is located in Konaghatta Gram Panchayat. This anganwadi has 51 

children enrolled and 45 of them attend the centre on regular basis. The anganwadi has 

one teacher and is supported by an assistant teacher. 

The community in this village has gradually become involved and has contributed to 

several areas where the anganwadi required support. This involvement was not seen 

before the meetings conducted by Prajayatna with the community members.  

Initially parents were hesitant to send their children to the anganwadi. The center did 

not have a building of its own and was conducted out of an old room which was meant 

for other purposes. It did not have any play materials and no proper place to prepare 

food and nutrition supplements for the children. 

The initial meeting conducted for this anganwadi, had the participation of the Gram 

Panchayat President, parents, anganwadi teacher and members from local women's 

groups. The discussion centered on finding a proper place for the anganwadi. In the 

meetings, the teacher had highlighted the absence of proper materials and facility in 

the anganwadi and in the meeting itself was able to get a commitment from different 

participants and a total amount of Rs. 15,600 was raised.  The Panchayat member took 

the responsibility for finding a suitable place for the anganwadi.

The anganwadi has seen a lot of changes that has been enabled through the processes 

conducted over time. It is now seen that the parents and BVS committee members 

meet frequently and address various requirements. 

The Panchayat has been successful in allocating land for the anganwadi and a building 

has also been constructed for the centre.  The anganwadi has also received basic 

furniture (a rack and a cupboard) as donation from the community. 
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Impact of the Gram Panchayat level Meeting, Rajaghatta 

The community processes at the anganwadi level and at the Gram Panchayat 

level have addressed several concerns that were identified and discussed in 

these meetings. 

The following development has been possible in the anganwadis belonging to 

the Gram Panchayat: 

 Rajaghatta 1, Kanchiganala, Dasagondanahalli centers were 

whitewashed.  

 Water facility was provided to all anganwadis within the Panchayat

 New rooms have been constructed for Rajaghatta 2, Timmasandra, 

Dasagondanahalli and Gaddambacchanahalli centres

 Construction of the anganwadi centre at Timmasandra is in the final 

stages of completion

 Gas connection has been provided from the Women and Child 

Department 

Regular BVS meetings are conducted in all the anganwadis 
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Children's learning 

Scientific studies have proved that children learn more quickly during their 

early years than at any other time in life. Thus the learning intervention in the 

ECCE initiative is based not only on the premise of the content of learning but 

also on 'how they learn'. It is in this context that the children are enabled to 

learn through play and experience and adapt to their constantly changing 

environments by enhancing the innate capabilities and potential in the child . 

Thus for the learning intervention, a framework has been developed for a 

learner centred learning process for which both the community and the 

teachers need to be empowered. 

An abilities framework has been identified with both the parents and the 

community based on which, through concepts, the teachers facilitates 

processes with the children. The concepts are facilitated mainly through 

discussions and activities which are comprehensive since they range from life 

skills through which the child performs its daily and basic activities to cognitive 

abilities and ability to recognise and construct meaning of various concepts. It 

is also recognised that these areas do have overlapping concepts and care is 

taken to address these too. The teachers pay individual attention to the 

children. The learning level of each child in the ECCE initiative is mapped, 

which in turn helps the teachers and the parents to gauge and support the 

learning of the child. The children in this process are supported to develop 

capabilities which enable them to be enrolled to primary school. 

Parents Involvement in Learning

It is seen to it that the parents are part of the learning process of the child as 

learning of young children becomes effective only when their parents are also 

actively involved in it. They are involved from the beginning where they plan 

and budget for the Centre and then participate in the learning process by 

visiting the class as and when possible. Since all the learning that the children 

do is documented, parents visit the classroom and are able to see where and 

how their children are learning and then see how they can be further 

supported at home.

In this way it can be seen that the communities are now perceiving the 

anganwadi centres in a different manner and considering ECCE to be an 

integral part of the community.
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Conclusion

Over the last few years, Prajayatna, through its direct interventions across its working 

areas have been able to involve communities and other stakeholder to engage with 

concerns related to school development, be it addressing basic infrastructure 

requirement or learning needs of children. 

Through the existing community based structures at the school and at different levels 

of the local Government, Prajayatna has been able to develop a more sustainable 

approach toward community involvement in education. 

Simultaneously , Prajayatna' s learning initiatives have been able to address concerns 

seen at the school level and has brought about more acceptance and understanding 

amongst all stakeholders,  towards a fresh perspective on assessment and classroom 

processes that is relevant and necessary for a more holistic approach towards learning, 

in Government schools.

Consolidating the experiences, Prajayatna intends to work towards making these 

approaches in education governance and learning more effective, through further 

institutionalization and through impacting public policy and practices.
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