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Empowerment of women through their self help groups to address 

issues of education and ensure a better life for themselves and their 

children has made us admire the indomitable spirit they possess to 

overcome all adversities and come out triumphant. This has egged 

us to go on even at times when one feels discouraged or tired. 

It has been Prajayatna's belief and the core of our work that 

community or stakeholder participation is vital in ensuring quality 

education in government schools. Their effective participation 

increases the demand for quality education. Our extensive work 

with disability, where in,  our efforts to create a more conducive 

ecosystem for children with disabilities to  enable them to have  

equal opportunities and access to quality education; the sensitivity 

and response of the various stakeholders has further strengthened 

this belief. 

It has been a challenging year for Prajayatna. With work being 

initiated in new states the previous year, 2017-18 saw the further 

strengthening of the processes, specially in the state of Jharkhand 

with an additional district being added. 

Our Annual Report this year gives you a snapshot of our work with 

these different stakeholders both inside and outside the school and 

we hope you enjoy reading the report as much as we have enjoyed 

our work with the communities to make this world a better place for 

all our children.

We would like to take this opportunity to thank you for all your support 

as we present the annual report for the FY 2017-18 to you. 

Chief Functionary

Mary Punnoose

Foreword



Current Education Scenario in India

India has come a long way in the field of school educa�on since its independence. The literacy rate 

of the country has grown from around 12% at the �me of independence to around 72% as of today. 

For this, considerable efforts have been made in enhancing the accessibility and enrolment of 

children to primary schooling in India, through the massive investment in enhancing the schooling 

infrastructure in the country. As a result of these efforts, the number of primary schools has grown 

three-fold the country in between 1950-51 and 2001-2002. Today India has more than six hundred 

thousand primary schools serving 115 million students and has an average teacher to student ra�o 
¹  

of 1:43. The success of this can be seen in the in increased enrolments figures across the country. 

However, as the web of schools increased all over the country, the educa�on system got enmeshed 

in the bureaucra�c set up of the country. Running and managing a school which is responsible for 

crea�ng future ci�zens of the country got reduced to just a bureaucra�c ac�vity with next to zero 

new innova�on. All of this has led to the system crumbling and the faith in it receding. While 

millions of children are no doubt comple�ng their boards every year in the country, there are 

ques�ons on the quality of learning and educa�on. 
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¹Sourced from the official educa�on sta�s�cs put out by the Indian Ministry of Human Resource Development. Sta�s�cs available at: 

h�p://www.educa�on.nic.in/htmlweb/edusta.htm
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This may be due to the way educa�on is perceived in the country. With educa�on always been 

viewed from a u�litarian point of view rather than as an empowerment tool, the ci�zens have not 

been part of the dialogue of what we want as a na�on from our educa�on system. For this there has 

to be a shared vision of what a school means or does to a society. This essen�ally requires a process 

of learning that will strengthen people's rela�onship with their socio-cultural contexts, develop in 

them a perspec�ve of collabora�on, collec�ve decision-making, and inclusiveness and strengthen 

their innate poten�al for crea�vity and innova�on. This learning process should also support in 

developing abili�es to analyse issues that confront communi�es - especially issues of livelihood 

and lifestyles that ensures a democra�c way of life and also enable them to find an appropriate 

balance between sustainable growth and preserving one's environment in order to be able to live 
²  in peace and harmony with one's surrounding. It should enable them to appreciate every person 

and their abili�es and find a way to let them thrive thus making it a truly inclusive community and 

society. This leads to educa�on in the true sense. For this there needs to be an ac�ve engagement 

of the community with the schooling process. This is completely missing in the present scenario 

where the community has been alienated from the decision making process and thereby the 

learning process itself.

²
Facilita�ng a systemic change towards decentraliza�on of educa�on governance, 2015 : Prajayatna



For educa�on to be seen from not just an u�litarian point of view, but as a wholesome enabler of 

the individual and the society itself, it is important that the community and the parents of the 

children enrolled in the schools are given a say not just in the administra�on of the schools, but also 

in what and how learning has to be imparted to the children. It is only in this manner that schools 

and the educa�on system can be made more responsible and accountable to the children and the 

society that it ul�mately serves. It will also make education more relevant and contexual to the lives of 

the children and make learning a more meaningful process.

The Na�onal Policy on Educa�on-1986 laid primary emphasis on decentralized planning and 

management of elementary educa�on in the country. The Policy visualized direct community 

involvement through the forma�on of Commi�ees represen�ng parents and community members 

for the management and improvement of schools. This was reinforced by the Dakar Framework of 

Ac�on (UNESCO, 2000) which explicitly calls for developing responsive, par�cipatory and 

accountable systems of educa�onal governance and management:

The experience of the past decade has under scored the need for be�er governance of educa�on 

systems in terms of efficiency, accountability, transparency and flexibility so that they can respond 

more effec�vely to the diverse and con�nuously changing needs of learners. Reform of educa�onal 

management is urgently needed — to move from highly centralized, standardized and command - 

driven forms of management to more decentralized and par�cipatory decision -making, 

implementa�on and monitoring at lower levels of accountability. These processes must be 

bu�ressed by a management informa�on system that benefits from both new technologies and 
³community par�cipa�on to produce �mely, relevant and accurate informa�on (UNESCO, 2000:19). 

³Changing Framework of Local Governance and Community Par�cipa�on in Elementary Educa�on in India, 2010 : R. Govinda, Madhumita Bandyopadhyay
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Based on the sugges�ons of various studies and observa�ons of commi�ees, school level 

community based structures have been opera�onal for several years; such as the Village Educa�on 

Commi�ees, School Be�erment Commi�ees and more recently the School Management 

Commi�ees. The Right of Children to Free and Compulsory Educa�on (RTE) Act, was passed in 2009 

in order to ensure that every child had the right to quality elementary educa�on. As per the Act, the 

state, teachers, families and communi�es have to fulfill this en�tlement together. The Act 

mandated the cons�tu�on of the School Management Commi�ee (SMC) for every school as a 

crucial step in the implementa�on of the Right to Free and Compulsory Educa�on for the child 

through the involvement of the community and more importantly the parent or guardian, in their 
⁴children's educa�on.

Though this has created a structure to be involved in the schools, the SMC does not have the 

wherewithal to actually have a say in the management of the schools due to a number of reasons, 

mainly, that of the lack of informa�on, training and an ins�tu�onal framework which allows for 

them to truly par�cipate in the governance of the schools. However, a need to strengthen these 

structures to work as an ins�tu�on is seen across schools. 

⁴
Study report on the implementa�on of Right to Educa�on Act, 2009, in the State of Telangana, 2014 : Alliance for Child Rights, An Advocacy Campaign on Rights of Children and Youth in Andhra 
Pradesh and Telangana States, which is supported by UNICEF
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This may be due to the way educa�on is perceived in the country. With educa�on always been 

viewed from a u�litarian point of view rather than as an empowerment tool, the ci�zens have 

not been part of the dialogue of what we want as a na�on from our educa�on system. For this 

there has to be a shared vision of what a school means or does to a society. This essen�ally 

requires a process of learning that will strengthen people's rela�onship with their socio-cultural 

contexts, develop in them a perspec�ve of collabora�on, collec�ve decision-making, and 

inclusiveness and strengthen their innate poten�alPrajayatna has been ac�ve as a programme 

ini�a�ve for the past 18 years and as an independent organiza�on for the past 10 years. 

It has been working towards bringing about reform in the educa�on space and has been 

working for the decentraliza�on of the educa�on-system in government schools and 

anganwadis across the states of India and is presently working in Karnataka, U�ar Pradesh and 

Jharkhand, as the government schools/ anganwadis in India cater to more than 60-65% of young 

and school going children, most of whom belong to poor and marginalized sec�ons of the 

society.  It is of utmost importance that the government educa�on system func�ons properly 

and delivers quality educa�on to this huge chunk of popula�on. 

However, in spite of their scale and importance in developing the human resources of the 

na�on, they are plagued by myriad problems resul�ng in several issues such as high level of drop 

outs, poor and mediocre infrastructure, low teacher mo�va�on, skewed teacher pupil ra�o, 

learning environments that aren't inclusive, deficient trust among communi�es whose children 

a�end these schools etc. 

Prajayatna and Educa�on
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Although their extent may vary from one state to another, most of these problems are common 

to the anganwadi and school educa�on system all over the country. Moreover, these problems 

get compounded when it comes to children with disability. Disability is recognised as one of the 

least visible yet most potent factors in educa�onal marginaliza�on. In the case of children with 

disabili�es from poor communi�es, with the teachers and the community not equipped to 

handle the needs of the children and build on the abili�es, thus disempowering them further. 

The environment in itself with the schools lacking appropriate facili�es, inaccessible school 

buildings, high pupil to teacher ra�os provide limited support for children with disabili�es. The 

teachers with their limited awareness of disability and the narrow outlook on educa�on are 

found to be inept at handling the range of children with disabili�es along with the others.

While each of these problems has great significance, Prajayatna views these problems as merely 

symptoms of a larger problem, it being the lack of ownership of schools and anganwadis; and 

thereby the absolute lack of governance in these ins�tu�ons of great importance to the 

country's overall well-being. Prajayatna believes that unless the educa�on system becomes 

accountable to the local communi�es to whom they cater to, no sustainable reform is possible. 

for crea�vity and innova�on. This learning process should also support in developing abili�es to 

analyse issues that confront communi�es - especially issues of livelihood and lifestyles that 

ensures a democra�c way of life and also enable them to find an appropriate balance between 

sustainable growth and preserving one's environment in order to be able to live in peace and 
²

harmony with one's surrounding. It should enable them to appreciate every person and their 

abili�es and find a way to let them thrive thus making it a truly inclusive community and society. 

This leads to educa�on in the true sense. For this there needs to be an ac�ve engagement of the 

community with the schooling process. This is completely missing in the present scenario where 

the community has been alienated from the decision making process and thereby the learning 

process itself.

In order to address these issues and to find a solu�on to them, Prajayatna is working in 3 states 

and is covering 8 districts through mainly 3 programmes, namley, Early Childhood Care and 

Educa�on (ECCE), the learning ini�a�ve - Kalikayatna and strengthening the management of the 

schools through the governance programme; inclusion of all children running throughout the 

interven�ons. 
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Early Child Care and Educa�on (ECCE)

Overview

The establishment of anganwadis in every village has made the access of ECCE easy to the 

children of all sec�ons of society. Yet, the quality of these anganwadis leaves much to be 

desired. With the anganwadi being seen as a provider of government schemes rather than as a 

place of learning for the children, there is a lack of ownerships amongst the community which 

has led to a disconnect from the anganwadi. The teachers too are overburdened with many of 

the programmes being implemented by the Department with hardly any focus on ensuring 

learning in these Centres. This has led to a situa�on where the Centres are looked at as feeding 

centres rather than centres meant for the learning of children.

It is a widely known fact that the quality of early child care and educa�on has a posi�ve and long 

las�ng impact on the development of a child throughout her/ his life �me. Therefore, ensuring 

quality learning is the most significant need in the current context. This is especially so for those 

from the marginalized and economically backward sec�ons. 
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Keeping the importance of ECCE, not just the physical spaces in the form of the Anganwadi 

centre, but rather the en�re concept of ensuring the op�mum development of all children in the 

age group of 3 to 6 to, it is important that the various stakeholders who are part of ecosystem are 

involved to design and deliver quality ECCE to the children. The anganwadi becomes the focal 

point to ensure this.

It is with this focus that Prajayatna engaged in work to strengthen 59 anganwadis in Dharwad 

Rural and 52 anganwadis in Bangalore Urban in Karnataka. The two pronged strategy that is 

being used is:

l Build the ins�tu�onal capabili�es of the Bal VikasSamithi, the parents' structures and the 

Gram Panchayats in order to decentralize and improve the governance of early children 

care and educa�on.

l Empowerment of teachers to ensure holis�c development of the children. 
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Reach of the programme - Karnataka (Bangalore Urban and Dharwad)

SL. No. Number of Ins�tu�ons Children reached

Bangalore Urban

Dharwad

Total

52 AWCs

59 AWCs

111 AWCs

1936

1863

3799

Highlights of the intervention in ECCE : 

The various processes have included collec�on of informa�on from the anganwadis in order to 

provide informa�on about the status of the anganwadis to the different stakeholders in order to 

find solu�ons to the issues. Lack of informa�on which in turn leads to lack of transparency and 

thereby accountability is one of the key reasons for the communi�es not interac�ng with the 

anganwadis which in turn lead to issues remaining unresolved. 

Keeping the informa�on as a base, it has been followed up with mee�ngs with the community at 

the anganwadi level followed by processes at the Gram Panchayat level in order to understand 

the problems faced by the Centres and ini�ate their engagement accordingly towards its 

development. 

Collection of data from anganwadis :

Baseline data has been collected in 52 anganwadis of Bangalore Urban. This data helped 

Prajayatna to understand the prevailing situa�on in these ins�tu�ons and hence a star�ng point 

for a dialogue on the development of the anganwadis with the community. 
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Gram Panchayat Network mee�ngs :

The Gram Panchayat level mee�ngs were conducted twice in all the 8 Gram Panchayats nin 

Dharwad block, Dharwad district. They were namely Kotabagi, Pudakalaha�, Yadawada, 

Uppinabetageri, Kallooru, Harobelawadi, Amminabavi, Marewada and Karadigudda and have 

covered all the 59 anganwadi centres coming in their purview. The mee�ngs saw the par�cipa�on 

of stakeholders ranging from parents and Anganwadi teacher to the school teacher, community 

representa�ves etc., which created a space for an open discussion about the centres current status 

and roles that different stakeholders could play in its development such as iden�fica�on of needs 

and resources in ge�ng the needs fulfilled. Majority of the issues that got discussed in the GP 

mee�ngs were the issues that needed the interven�on of GP as it was seen that the minor issues 

were resolved by at the anganwadi itself by the parents and the BVS (Bal Vikas Samithi - parents 

commi�ee in the anganwadi).

A glimpse of some of the changes that have occurred due to these collabora�ons:

In Kotabagi GP mee�ng, the plan dra�ed in the village level (Shikshana Gram Sabha) mee�ngs was 

presented and this served as a base for the discussion. The GP decided to resolve the issue of the 

drainage of Kotabagi 2nd and Kalluru 3rd centres. The GP assured to solve the toilet issue in 6 out of 

the 8 centres as two centres had no premises of their own. All these issues were resolved by the GP 

post the mee�ng. 

In Pudakalaha� GP, the decision was taken to demolish the dilapidated premises of Pudakalaha� 

centre 1 and construct a new building. It was decided to shi� the centre to a rented premises as a 

measure of safety for the children. The issue of the construc�on of the building for Pudakalaha� 

centre 3 having stopped midway was discussed. The GP as promised took ini�a�ve and monitored 

the construc�on and soon got the work completed. 

In Amminabavi GP mee�ng, the Amminabavi 11th centre did not have its own premises and 

therefore was func�oning in the courtyard of the temple. The GP immediately took the decision to 

shi� the centre to a rented building. It was soon shi�ed with a part of rent being paid by the 

anganwadi commi�ee, the Bal Vikas Samithi (BVS) President and the remaining amount by the GP. 

These processes and work has helped in making educa�on (and ECCE) an agenda in the Gram 

Sabha as well, which is a very important step towards building a favourable ecosystem.
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Enrolment Campaign by the stakeholders 

With the objec�ve of communica�ng the significance of AWC in catering to the needs of ECCE and 

ensuring compulsory enrollment of all children aged 3-6 into ECCE facili�es and enhancing the 

regularity of children enrolled in these centres, a campaign was conducted in Amminabhavi Gram 

Panchayat in Dharwad covering all the 12 centres. The campaign in the form of a rally was led by the 

GP President, members, Child Development Programme Officer (CDPO), head teacher of the 

school, parents, anganwadi teachers and community representa�ves. 

This resulted in the community becoming more aware about the significance of the anganwadi and 

also many of the parents who were not sending their children to the centre on a regular basis began 

to send them regularly.

Facilita�ng mothers' par�cipa�on to enhance holis�c development  of their young ones 

Mothers are the first care takers of the young children, therefore enabling their understanding 

about nutri�on and healthy habits for overall development of their child is impera�ve. Most of the 

children who come to these centres belong to socio-economically poor backgrounds wherein very 

o�en both the parents have to go out to work on a daily basis. In the absence of the parents, due to 

lack of nutri�on and other forms of s�mula�on, the children lack in physical, social and cogni�ve 

development. Keeping this is mind, the mothers, pregnant and lacta�ng ladies were shown how to 

prepare healthy, easy-to-make mul�-grain malt for their children and the recipe of the same was 

shared with them. In addi�on, the mothers were encouraged to share nutri�ous tradi�onal recipes. 

The mothers were also facilitated to be more interactive with their children and involve them in

their daily routine which would bring about learning in the children. These mee�ngs provided 
a forum to the mothers for understanding the needs of  their children to ensure holistic development 

of their children. 

11



13 teachers collec�ve have been conducted in Dharwad Rural and 10 collec�ves have been 

conducted in Bangalore Urban. The teachers have also been taken for exposures in order to 

enable them to experience and this year understand other perspec�ves as well and give them 

the opportunity to see how other preschools work as well. The teachers of Dharwad Rural got 

exposed to the preschool and toy making laboratory being run in the Home Science Dept in the 

University of Agriculture in Dharwad. Similarly, one supervisor and 41 anganwadi teachers of 

Bangalore Urban visited the Department of Human Development of Mysore University where 

they saw the teaching methodology followed in the anganwadi center being managed by the 

Department. They also had a look at the low cost TLMs developed by the students of the 

department. 

l Teachers have been able to prepare learning materials as per the concept and make 

efforts in making learning more child centric and interes�ng in the centre.

l The teachers in the circles have a fair level of understanding of conduc�ng learning 

ac�vi�es as per the concept based curriculum set by the DWCD.

Some of the key impacts of the collec�ve are as follows:

A teacher's role is vital in the development of a child in an ECCE centre. This requires the teacher 

to be well equipped with knowledge about the holis�c development of children and facilitate 

their learning and development by ensuring a conducive, nurturing learning environment in the 

centre. This requires an empowerment process of the teachers which at present is completely 

absent in the case of the anganwadi teachers. With this view, collec�ve mee�ngs are conducted 

periodically to upgrade the skills of the teachers on a regular basis. These mee�ngs have focused 

on strengthening the teachers with various aspects concerning development of their 

professional skills.

Empowerment of teachers

l Teachers have maintained individual por�olio for children who would be passing out 

from the Anganwadi in the current academic year.

l As teachers have be�er understanding of impact of print rich environment, most of them 

have arranged the charts and displayed the learning materials which enables the child to 

access them very easily.

12



Health Check-Ups: 

The process of health check-ups have been facilitated for children in 52 anganwadi 

centres of Bangalore Urban district. The health counsellor, health coordinator and 

doctors of St. Martha's hospital, Bangalore visited the centres and examined all the 

children. Some of the siblings of these children were also examined. Underweight 

and stunted children and those having other health issues were iden�fied.  Some 

cases of microcephaly, macrocephaly, bowed legs, TB, etc were iden�fied and 

proper guidance was given in these cases. Supplementary medicines such as 

vitamin A tablets were also distributed.
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Resource and ac�vity centre for AWC children 

The HUB is a learning space and play area, where children from the neighbouring AWCs visit 

on a rota�onal basis. The idea behind the learning hub is to provide equity in ECCE service so 

that children from urban slums have access to ac�vi�es that would enhance the quality of 

the early childhood educa�on  programme. The learning hub also provide opportuni�es for 

AWW training on emergent literacy and numeracy skills, child-centred pedagogy, growth 

monitoring, and health and nutri�onal services.  

One hub centre was established in the vicinity of four Anganwadi centres which did not have 

enough space to conduct any kind of learning ac�vi�es. The centre was spacious with a clean 

�led floor and plenty of light and fresh air which was lacking in the anganwadis. This centre is 

also equipped with all basic ameni�es such as clean drinking water, toilet, electricity, well-

ven�lated rooms, play and learning materials, etc. The scenario was very different in most of 

the exis�ng anganwadis with the premium there is on space in the urban areas which has lead 

to most of the anganwadis being small and cramped with hardly any room for the children to 

move around or play. The hub centre is also equipped with a trained teacher who is 

responsible for conduc�ng ECCE ac�vi�es in the centre alongwith training the AWC teachers.  

Various ac�vi�es have been conducted in the Centre and special events for Dussehra, 

Christmas and Children's Day conducted during this year.

The Hub Centre

In the year 2017-18, a total of resources to 

the tune of Rs. 34,87,900 has been mobilized 

for various anganwadi developmental 

activities in Dharwad of which Rs. 2,19,950 

has been contributed directly by the Gram 

Panchayat, Rs. 32,49,750 from the Zilla 

Panchayat and Rs. 18,200 has been 

contributed by the BVS, parents and other 

community representatives. The monetary 

contribution shows a heightened interest 

with regard to the anganwadis.
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Glimpses of change.......

Transforming Anganwadi's into s�mula�ve and joyful learning centres

Harshal Pasha was a four-year-old child, who belonged to Kondappa layout (3) Anganwadi 

centre. His father and mother worked as weavers. He was the youngest in his family and 

had two siblings, one studying in standard four and the other one in upper kindergarten. 

Harshal was a very shy child and preferred not to speak to anybody at the Anganwadi 

centre. 

His aloof behaviour and non-par�cipa�on in ac�vi�es of AWC made his teacher worried. 

The anganwadi teacher was not able to understand how to engage him, and thus started 

to ignore him. He used to sit quietly at the centre and stay awake in the a�ernoon while all 

the other children used to sleep (according to AWC schedule; 1-2 pm is the nap �me for 

children). The teacher gave up a�er unsuccessful a�empts of ge�ng him to sleep. . 

One day a facilitator from Prajayatna went to observe 

the learning process at the AWC. A�er observing 

Harshal's behaviour, she made an effort to speak to 

him and tried to engage him in some ac�vi�es. Her 

ini�al efforts did not yield any result, but she kept 

trying. Every �me she visited the centre, she made an 

a�empt to speak to him. The facilitator later realized 

that Harshal was comfortable with 'Urdu' language. - 

Hence, he was not able to understand when the 

teacher spoke to him in Kannada – the local 

language. The facilitator also spoke to his parents 

and got to know that although a shy child, he was a very happy child as well. His mother 

also par�cipated in the mother's mee�ngs a�er which she also started talking to the child 

more frequently at home. The teacher also made a conscious effort to involve Harshal in 

various ac�vi�es by speaking to him slowly in Kannada (as she did not know the Urdu 

language). 

“Harshal has begun to recite rhymes at home, and we are delighted to hear them”- his 

mother says. 

Gradually, with concerted efforts of the facilitator and the teacher,  Harshal started to 

par�cipate in AWC ac�vi�es. Though he is not very talka�ve, he is able to communicate 

well with the teacher. During the a�ernoon, he s�ll does not sleep, but the teacher 

engages him using different games and ac�vi�es.

15



An independent space of sheir swn – Manjula teacher and her children are overjoyed!

“It is so odd to teach rhymes and tell stories to children in the open yard where most of the 

children's a�en�on gets diverted by the various ac�vi�es that are happening around....” 

This was the cry of Manjula who is the teacher in Amminabhavi centre – 11, whenever the 

facilitator visited the temple yard wherein the anganwadi was func�oning as it had no 

space of its own. Manjula, a very ac�ve teacher, always tried to be innova�on and did her 

best in implemen�ng new learning strategies that she learnt in the collec�ve mee�ngs. 

Hence, she found the open space very distrac�ng for both the children and herself. Her 

one fervent wish was to get a room/building of her own for her to run her anganwadi.

The centre was func�oning in Basaveshwara temple of the village with the provisions for 

nutri�on and other stock of the centre stored in a small room which belonged to another 

temple of the village located around 0.5 km away. Cooking of the daily nutri�on also took 

place in that small room and was supplied to the children in the temple yard. The assistant 

teacher had to carry the cooked food in a vessel on her head and reach it to the children. 

Due to this, she was unable to spend any �me assis�ng the teacher with the children in any 

of the learning ac�vi�es. On the other hand, the teacher, at the �me of receiving new 

stock from the Department, had to run to the place where the stock was kept in order to 

receive it and then she needed to be there to distribute it to the beneficiaries during which 

�me she had to be away from the anganwadi centre. Coordina�ng with these two spaces 

to carry out the func�ons of the Anganwadi was very �ring to both the teacher and the 

assistant.

This issue was brought up in the mee�ng with the Gram Panchayat where it was discussed 

in detail in order to find a solu�on. It was collec�vely decided to find an alternate space for 

the Anganwadi and get a new building built for it. As everyone knew that this would take a 

lot of effort and �me, it was decided to find a temporary solu�on for it �ll then. The Bal 

Vikas Commi�ee (anganwadi level commi�ee) member suggested to shi� the centre to a 

rented space and took the responsibility of iden�fying the place as quickly as possible. The 

Gram Panchayat representa�ve alongwith another member of the community agreed to 

share the rent amongst themselves.

Consequently, within a short span of �me, a house with adequate ven�la�on, light and 

space was found and the  centre was quickly shi�ed. As decided, the rent was shared by 

the persons who had taken responsibility for the same. Both the teacher and assistant 

teacher were extremely relieved and thankful to the community for understanding their 

issues and responding in such a manner. They put in all their efforts to ensure that the 

children are learning in the Centre.

A plot within the village has been iden�fied by the Gram Panchayat for the construc�on of 

a building for the Anganwadi and efforts are being made to get the grant sanc�oned from 

the Department for the construc�on.

16



Efforts of a determined teacher to ensure good health for her children!

Basamma come... join in the whole group and sing along... teachers beckons to the 

girl si�ng in the corner looking pale and preferring to sit it out in the corner of the 

room, rather than joining all the children in the circle and singing along. The teacher 

does not allow her to sit all by herself and pulls her hand and gets her into the circle 

where all the children are gleefully yelling and ac�ng out the song loudly....Baa.... 

Baa Alile.... standing in a circle.

This was the strange behavior of Basamma, a five and a half year old child. She was 

very thin and sickly looking and did not seem to have much strength to join in any of 

the ac�vi�es happening in Thimmapur Centre - 1. Nirmala, the teacher, from her 

many years of experience, suspected that she was malnourished. She required it to 

be confirmed by a medical opinion and so wai�ng for the health check-up. Her 

younger sister, Surekha, who is two years old who was also a�ending the centre 

seemed to be malnourished as well.

In the periodical health checkup, the teacher took special interest and got both of 

them thoroughly screened and it was seen that both the children fell under the 

category of 'Sever Acute Malnutri�on' (SAM) status. Taking the advice of the health 

officers, the teacher resolved to do something about the situa�on.

She spoke to the parents who were daily wage labourers and struggling to make 

ends meet. They lacked informa�on when it came to hygiene and the need for 

nutri�ous food for the growth of their children. They had not being paying adequate 

a�en�on to both these children and as a consequence of this, both of them were 

very weak and were severely malnourished.

The teacher then took quick ac�on in ge�ng all the available resources from the 

PHC and the department. She got the child adequate supplementary nutri�on and 

the medicines with the support of both the Department of Women and Child 

Development and the Health Department as well. Constant follow up was done by 

providing these supplements from the centre and also ensuring that the parents 

provided nutri�ous food at home. Consequently, both the children moved from the 

malnutri�on status to a moderate status (MAM) and their progress indicates that 

soon they will be in the normal range.

This shows the difference that can be made in the life of children when the different 

stakeholders work together and the importance of ECCE in the life of a child.
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Kalikayatna - Learning Ini�a�ve

Kalikayatna, a Kannada word meaning 'a learning ini�a�ve,' stands for an overarching approach to 

learning. It supports and advocates any learning method and structure that works towards 

enhancing learning outcomes of children based on two premises – that it should support children's 

learning styles to help them build on their innate capabili�es and that it should support in achieving 

capability based learning outcomes as determined by all concerned stakeholders.
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Reach of the programme - Karnataka (Channapatna and Yadgiri) and U�ar Pradesh (Chitrakoot 

and Bahraich)

Kalikayatna was ini�ated as a response to the tradi�onal system of educa�on which had a narrow 

view of intelligence, focusing on the ability to recall and emphasized on transfer of informa�on and 

only on prepara�on of examina�ons, needed a complete redefini�on. The intent of the approach is 

to facilitate and support children's learning in a manner that they are able to apply what they learn 

in school to the various real life situa�ons. At a primary stage the approach focuses on 'learning 

how to learn' which in turn emphasizes building of abili�es of children – like abili�es to create, 

evaluate, recall, analyse, remember, understand and apply – to be adap�ve learners throughout 

their lives.

19



Highlights of Kailkayatna

Within the constructs of the Kalikayatna approach, capability building is not just restricted to that 

of children. Crea�ng a dynamic environment and experiences for children necessitated capability 

building of adults as well – especially the teachers, the educa�on bureaucracy and the local 

community. The ini�a�ve has a�empted to delineate the various structures and prac�ces of the 

educa�on system to include teacher empowerment, children's assessment, and learner centered 

classroom processes and stakeholder ownership; and built a body of work around each. The 

experiences, methods and techniques used across all schools for each of the above systems have 

been evolved and redesigned con�nually over a period of �me and the search for be�er methods 

con�nue. The structure and prac�ces which this approach has been working on from the out set 

are – establishing a learner centered schooling process, developing an effec�ve model of 

assessment, promo�ng a new approach to teacher empowerment and building an ins�tu�onal 

mechanism of networking for resources. It is also seen that these processes are inclusive in its very 

design in order to ensure that every child is able to build on their abili�es. This makes the process of 

learning very empowering for every child, with or without disabili�es as it supports them to learn 

which is supported by an assessment process which is not only academic in nature but looks at the 

learner in a holis�c manner in order to develop the different abili�es required to make the every 

child a learner. This helps in iden�fica�on of abili�es which goes beyond the 3 Rs (reading, ri�ng 

and rithme�c).
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Teachers' collec�ve:

Monthly teachers' collec�ves is the key feature of this ini�a�ve. It provides a space wherein the 
teachers collabora�vely engage in a process towards understanding how their students learn. In it, 
they engage directly in the planning and reflec�on on curricular learning experiences for their 
students and based on their experiences, they develop ways to facilitate a concept be�er, address 
the challenges that they face in their specific learning environments, review and adapt learning 
plans and generate feedback for improving the prac�ces of the Kalikayatna approach. The teachers 
also experience the process of assessment which is simultaneous to that of learning, ensuring that 
they use the feedback to self assess and iden�fy future learning outcomes for themselves 
individually and in a group. They are commonly assessed on aspects of planning, documenta�on, 
observa�on, facilita�on and a�tude.

Based on their own experiences, teachers develop ways to draw from the strengths of their 
facilita�on skills, address the challenges they face in their specific learning environments, review 
and adapt learning plans, and generate feedback.

Following is the detail of number of teachers collec�ves conducted and number of par�cipa�on in 
these collec�ves: 

Training of Teachers for Taking Care of Children with disabili�es

A two-day training was held in both Chitrakoot and Bahraich for the school teachers on issues 

related to children with disabili�es and how to take care of such children in the schools so that even 

they can be included in the learning process. A total of 82 teachers, 7 IT teachers and 1 

representa�ve of the educa�on department par�cipated in the training.
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Transforma�on of children….true meaning of learning…..

Navya….

Navya a li�le girl in the Higher Primary School of Karalahalli Gate, is well known to 

the en�re class for her tantrums. When she joined the school, everyone's 

a�en�on was always on her due to her mischievous ways……pinching, pushing, 

taking things, running away from the classroom, lack of interest in the classroom 

ac�vi�es, etc…...  It was a challenging situa�on for the teacher as well as for the 

other children in the school as all the children were mixed and children of all age 

groups sat together. This called for the teacher to come up with a plan to engage 

her in the classroom and gain her trust and also interest in learning. Since she was 

not one to sit s�ll in the classroom, it was difficult for her to focus and become 

interested in any par�cular ac�vity. He tried many ways of handling the situa�on 

but failed ini�ally. He then came up with a plan of involving the other children as 

well. He made a peer group consis�ng of four children who were responsible for 

watching her and engaging her in the classroom ac�vi�es. This secret peer group 

was not revealed to the class and the four children were asked to keep it to 

themselves as well. Their job was to be alert and engage her without her 

becoming aware of it. They got her to sit with them and consciously made her 

part of the group they were in during any group ac�vity and ensured that she 

completed the given task by following up with her in a gentle manner. It was seen 

that Navya's behaviour started changing slowly. Her focus in the learning tasks 

started increasing gradually. Earlier, where she could or would not listen to what 

was said, she now started developing her listening skill and followed the 

instruc�ons that were being given to the class.   

Her parents too were very surprised with the difference they saw in their girl as 

the changes were seen at the home front as well. Her parents saw their child 

becoming more responsible which delighted them. The teacher shared with the 

parents, the efforts of her peers in the classroom. This surprised and at the same 

�me made them all very happy as well. It also made everybody realise the 

importance of peers and collabora�ve learning.   
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Mahadev 

Mahadev is a child with speech and hearing impairment as well as intellectual 

disability. He is studying in Samandipura Lower Primary School. He is the child of a 

single parent as his father passed away when he was in the womb of his mother. His 

mother now had to earn their livelihood and take care of his needs as well. In the 

village, though  enrolled to the government school much later than usual, he was not 

very regular. With his mother not being able to give much a�en�on to him, he was 

found to be lacking in hygiene. He was not able to control his saliva and was found to be 

drooling con�nuously. He had not been taught to use a napkin and used to come to 

school without anything to wipe his mouth. He was weak and not able to balance 

himself on his legs for a long �me during the assembly �me. He was completely 

dependent on his mother and not able to feed himself either.

Due to the Kalikayatna learning process being implemented in the schools which 

looked at every child and his/her needs, the teacher and children slowly began to 

understand his needs and responded to them accordingly. The other children did not 

make fun of him but instead included him and thus the school opened a new avenue for 

him. The first thing that the school provided was a space for socializa�on. As a 

consequence of this, several changes began to take place.  The teacher spoke about the 

importance of hygiene to the mother due to which she started sending a napkin every 

day. As he got involved physically by playing with the children, he started developing 

strength and was able to balance himself and thus able to walk and stand for much 

longer periods. He is now able to eat independently, wear his footwear, helps others in 

the different tasks assigned to them in the school. He is able to communicate using 

gestures and signs but is making efforts in making himself understood. He has started 

scribbling and making efforts in wri�ng.  His mother is extremely happy with the 

improvement he has made since coming to school. She is especially happy about the 

fact that he tries to help at home. He now gets ready for school on his own as soon as he 

gets up as he wants to go to school and is very regular to school. All this has brought 

about a transforma�on in the child.  
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As men�oned earlier, Prajayatna believes that unless the educa�on system becomes accountable 

to the local communi�es to whom they cater to, no sustainable reform is possible.

Keeping this lack of ownershilzp and governance in government schools in mind which leads to 

exclusion of all children especially those with disabili�es, efforts are being made to ensure be�er 

governance of all schools in Chitrakoot and Bahraich districts of U�ar Pradesh, Similar efforts are 

being made in Raidih block in Gumla District and Shikaripada block of Dumka districts of Jharkhand, 

in collabora�on with PRADAN – an organisa�on working with issues of livelihood amongst women. 

Work in Dumka started only in January 2018 a�er replacing Deosar block of Singrauli Dumka 

district of Madhya Pradesh, where it was going on earlier.

The idea is to address the issue of lack of quality in the public schooling system by ensuring 

community involvement through a decentralized approach to educa�onal governance. For this, 

the project involves key elected representa�ves of the community from the Panchayat Raj at the 

three levels – the Gram Panchayat, the block and the district level. At the same �me, the 

Department of Educa�on and the Rural Development Departments are also ac�vely engaged in 

solving issues of the schools and educa�on governance, with a specific focus on the inclusion of all 

children so that all children have access to quality educa�on. 

In order to achieve this, interac�ons and engagements are held with various stakeholders such as 

community, parents of the children enrolled in the schools, gram panchayat, teachers and 

headmasters of the schools. These are the pla�orms through which community members are 

encouraged to interact with the educa�on department, raise their concerns about the schools and 

put forward their demands for the be�erment of the schools both in front of the administra�on 

and the panchayat. 

Decentralisa�on of governance
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Reach of the programme - U�ar Pradesh (Chitrakoot and Bahraich)

Following table gives the details of various processes conducted and number 
of total par�cipa�on in them:

This year, SGS Mee�ngs were conducted in 4 schools of Chitrakoot and 15 schools of Bahraich. 

Following table gives informa�on about the number of par�cipants in these mee�ngs:

Shikshan Gram Sabhas are organised by Prajayatna at the school level. Parents of the children 

enrolled in school, teachers, elected representa�ves of the Panchayat, the larger community, etc 

par�cipate in these mee�ngs. LEGD data regarding the school in presented before the community 

and responses on the situa�on of schools is sought from them. This – over a period of �me – results 

in the School Management Commi�ee taking responsibility for the be�erment of the school. 

Issues regarding inclusion of Children with disabili�es (CWD) are also raised in these mee�ngs. 

Shikshana Gram Sabha (SGS) – empowering the community towards school development
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Gram Panchayat network Mee�ngs:

These are the mee�ngs held at the level of the Gram Panchayat. In these mee�ngs Presidents of 

the panchayat and members of Panchayat Educa�on Commi�ee interact with the School 

Management Commi�ee members and the issues pertaining to the schools are raised and a 

solu�on is sought in order to solve these problems. The meetings are followed up at the GP 

level to review and plan once again.The details for various mee�ngs held are:
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Number of facili�es improved in schools:

In these mee�ngs a number of issues regarding lack or bad condi�on of physical infrastructure in 

the schools was raised. The following table gives the data regarding some of the problems that 

were solved in these schools:
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Gram Panchayat Chakjafar Mafi, Nyaya Panchayat Asoha, Block Pahadi 

Gram Panchayat Chakjafar Mafi is located in Pahadi block of Chitrakoot district of U�ar Pradesh. 

The distance of the Gram panchayat is 10 kms from the district head quarter. The panchayat has 

a popula�on of around 4000 people. As far as basic facili�es the GP are concerned, it is 

connected with the block head quarter by a pucca road and is further also connected with the 

district head quarter in Bahraich. The panchayat has electricity, water facility and a fair price 

shop. The panchayat has its own panchayat building.

The Panchayat has one primary school in which 116 children are enrolled. 

Prajayatna had organized a Gram Panchayat mee�ng in Chakjafar in which a total of 36 people, 

including Pradhan, had par�cipated. A number of school issues were discussed in the mee�ng. 

Par�cipants of the mee�ng drew a�en�on of the Pradhan (President of the Gram Panchayat) to 

the fact that the classrooms of the school needed immediate repair. Their floor was broken and 

water dripped from the roof in the rains due to seepage. There was no facility of drinking water 

for the children and the toilets were also in a pi�able condi�on. The school had space but was in 

need of repairs The community was of the opinion that the prevailing condi�ons of the school 

was not conducive for learning of the children.  
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The par�cipants of the mee�ng requested the Pradhan to pay a�en�on to these 

things and improve the condi�on of the school so that the children could study in a 

proper manner. Based on these discussions, an ac�on plan was made for ge�ng 

these things done and a proposal was submi�ed to the Pradhan in wri�ng.  

Besides these, there were two children – Rani and Hansraj – with special needs 

enrolled in the school. Plans were made for ge�ng the cer�ficate made for Hansraj 

who did not have a disability cer�ficate. 

Mee�ngs were then held with the School Management Commi�ee (SMC) in which 

the plans made for the school was reviewed. It was seen that the Pradhan had 

implemented the plans made for the toilets by repairing them and drinking water 

facility has also been made available in the school. Parents of Hansraj had also taken 

him to the cer�fica�on camp a�er being informed by Prajayatna and had got his 

cer�ficate made. 

Issue of a�endance of children was also discussed in the mee�ng and it was found 

that their a�endance is be�er in the school this year as compared to the last. It 

emerged that the children were interested in the classroom processes of Prajayatna 

as it gave them an opportunity to learn by doing things and in a par�cipa�ve 

manner. This has been instrumental in keeping the children in school with more 

regularity. 

In the review mee�ng held at the end of the academic year in 2018, it was seen that 

the school is far more beau�ful and well-kept than when Prajayatna had ini�ated 

the first mee�ng in 2016. Today it is equipped with almost all the basic and 

important facili�es. While drinking water and toilet facili�es had been done earlier, 

now the school is equipped with CCTV cameras and solar plates. The floor and roof 

of the school have been repaired, the school has been painted with bright and 

beau�ful colors and beau�fica�on of its campus has also been done. 

The Pradhan, SMC members, teachers of the school and the community members 

have played an important role in this posi�ve change that has come about in the 

school. It can be seen that the work that has been done has gone beyond what was 

ini�ally planned which goes to show what the community is capable of.

29



Gram Panchayat Hinauta Mafi, Nyaya Panchayat Itkhari, Block Chitrakoot 

Gram Panchayat Hinauta Mafi is situated approximately 20 km away from the district head 

quarter in Chitrakoot block. 

Upper Primary School Hinauta Mafi is a school located within this Gram Panchayat. The school 

had a boundary wall. However, the place where gate had to be put had been le� vacant without 

a gate. The land just in front of the space le� for the gate was a private property belonging to 

somebody else. The owner of the land was not allowing the school to put up the gate because he 

was apprehensive that this will make this a legi�mate entrance to the school campus and thus 

part of his land will become a public road which he will have to ul�mately give away some�me in 

the future. The school was having difficulty in managing the students as, in the absence of a 

gate, they moved freely inside and outside the campus, thus impac�ng the overall discipline and 

learning environment of the school. Give the situa�on, it was extremely important for the gate 

to be put up in the boundary wall.    

This issue was discussed in the Gram Panchayat Educa�on Commi�ee mee�ng and it was 

decided that a posi�ve and frui�ul a�empt has to be made for solving this problem. The 

responsibility for the same was taken by the members of the School Management Commi�ee 

and head master of the school Sri Phool Chandra Singh. They met with the owner of the land 

with parents of the children enrolled in the school and other community members and told him 

about the problems that the school was facing in the absence of the gate. A�er three rounds of 

mee�ngs and a lot of requests, the owner agreed for the gate to be put up, thus paving way for 

be�er management of the school. The headmaster has put up the gate in the boundary. 
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The Primary School of the Panchayat was also having some issues: its building was dilapidated, it 

did not have a boundary wall and its toilets were also in bad condi�on. These issues were also 

raised in the mee�ng of the Educa�on Commi�ee and the Pradhan was asked to get them fixed. 

While dilapidated building posed a threat to the safety of the children, lack of boundary wall 

allowed unnecessary elements and nuisances to enter the school at their free will thus harming 

the learning atmosphere of the school. Parents were also not comfortable in sending their 

children to the school in such situa�ons. Bad condi�on of toilets only aggravated the problem, 

especially for the girl children. Pradhan of the village took the responsibility of solving these 

issues in a �me bound manner. He solved the issues by inves�ng a sum of around Rs. 4,50,000 
th

from 14  budget. The school now has a new boundary wall and a new building. Its toilets have 

also been repaired. 

Ge�ng mo�vated from these results achieved through community par�cipa�on, the head 

master of the school has started calling for regular monthly mee�ngs of SMCs. Now, these 

mee�ngs are seeing good par�cipa�on from the community. The issues of lack of regularity on 

the part of children enrolled in the school have also been discussed in these mee�ngs, parents 

of these children have been contacted and there has been posi�ve and percep�ble change in 

the a�endance of children. The head master has also been proac�ve in helping Divya, a girl with 

physical impairment, in ge�ng her disability cer�ficate made and in helping her procuring a tri-

cycle in the device distribu�on camp. Now he keeps the Pradhan informed of the problems of 

the school through the SMC mee�ngs. 
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Governance  - Jharkhand

The work on decentralisa�on of governance and to ensure community ownership in the 
management of schools is also being implemented in the Gumla (Raidih block) and Dumka 
(Shikaripada block) districts of Jharkhand in collabora�on with PRADAN an organisa�on working 
with ensuring be�er livelihoods by empowerment of women. Work in Dumka started only in January 
2018 a�er replacing Deosar block of Singrauli district of Madhya Pradesh, where it was going on �ll 
September 2017. Following is the account of work done by Prajayatna in these districts. 

Collabora�on with PRADAN and Transform Rural India (TRI)

PRADAN has been working in the poorest regions of India to help vulnerable communi�es organize 
collec�ves that help people, especially women, earn a decent living and support their families. 
Transform Rural India Ini�a�ve puts together efforts to expand the opportunity and hasten pace of 
social mobility of poor rural communi�es to a�ain a be�er quality of life. This is done by making rural 
communi�es par�cipate, contribute, and express their poten�al in making of just and equitable 
society. The objec�ve is to look at an all round development by placing the community at the centre 
to set priority, take responsibility and drive the change by partnering with different stakeholders.

It was felt that the development of the capaci�es of the women through the community collec�ves; 
could be leveraged to improve and impact other components of development such as educa�on 
which would then ul�mately translate into true empowerment for them. With this objec�ve in mind, 
Prajayatna, PRADAN and TRI entered into a tripar�te agreement to collaborate in the Raidih block of 
Gumla district in Jharkhand and Deosar block of Singrauli district in Madhya Pradesh. Deosar was 
replaced with Shikaripada of Dumka towards the end of 2017 through a joint decision of Prajayatna 
and PRADAN as it was felt that the community was not prepared for this kind of interven�on. Work 
started in Shikaripada there from the middle of January 2018.  

Under this collabora�ve approach, it has been envisioned that the school development process will 
be taken forth by the vast network of the SHG Federa�ons that have been formed by PRADAN.

Reach of the programme - Jharkhand  (Raidih in Gumla District, Shikaripara in Dumka 
District) and and Madhya Pradesh (Deosar in Singrauli District)

5

⁵
 PRADAN works by bringing women together in the form of Self Help Groups and by inculca�ng in the group members a habit of making small savings on a weekly basis. Gram Sangathan or Village 

Organiza�on (VO) is a second level �er of SHGs and is comprised of 8 to 10 SHGs within one or two villages consis�ng of the households exis�ng in that par�cular revenue village. Three members – 

Adhyaksh, Koshadhyaksh and Sachiv – of all the SHGs that together form the VO, are its members and represent the interests of the didis (sisters) in this body. 
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Since the women were core to the reform of educa�on in their villages, it was necessary to orient 

them and enable them to develop a perspec�ve on educa�on and realize the need for them to take 

responsibility for bringing about a change. In order to engage with the issue, there was a need for 

them to delve deep into the issue and understand the various dimensions in their context. Hence a 

series of orienta�ons were planned for them at the village organiza�on level (VO). These mee�ngs 

were organized by the leaders of the VO/Federa�on. There was a good par�cipa�on of the women 

in all the mee�ngs.

The mee�ngs focused on ge�ng the members of the VOs to reflect on the schools and think about 

educa�on and what they wanted out of their schools. The objec�ve was for them to understand 

the need for them as members of SHG and VOs to take onus for the schools and work towards 

improving it. 

Village Organiza�on Mee�ngs
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These mee�ngs also resulted in the decision to iden�fy representa�ve among the women who 

would be the Change Vectors in Raidih, in order to enable them to focus their work and build their 

capabili�es to prepare them to work with the other stakeholders to bring about systemic changes. 

The kind of women required was discussed and 2 women per VO were selected as Change vectors. 

80 Educa�on Change Vectors were selected from 40 VOs in Raidih. 

Details of the VO mee�ngs organized in Raidih and Deosar blocks are given below. VO mee�ngs 

were not organized in Shikaripada during the repor�ng period as work had just been ini�ated.
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Training of Educa�on Change Vectors (ECV):

ECV were selected from various Village Organiza�ons through VO mee�ngs for working with the 

schools and the community in order to promote community ownership in these schools so that 

proper and quality educa�on could be imparted in them. For this, it was necessary that these 

women should understand the various issues and nuances in the educa�on system and understand 

the structure of the system. Given their lack of knowledge regarding their rights and role in the 

schools, it was felt that they should be properly trained for them to engage with the schools. 

Keeping this in mind, two residen�al ECV trainings were organized in Gumla, the details of which 

are as follows: 

Shikshana Gram Sabha (SGS):

In the Shikshana Gram Sabha, all the community level stake holders consis�ng of parents, SMC 

representa�ve, GP representa�ves, SHG and VO women representa�ves and teachers came 

together on a common pla�orm to discuss about the issues of the school. The Local Educa�on 

Governance Data (LEGD) or the complete school informa�on collected from the school was shared 

by the Prajayatna representa�ve in a format which wass easily understood by all (pictorial). The 

presented status of the school data set the context for the local community to par�cipate in the 

discussion about the school. Consequently, various issues got clarified as all the stakeholders got 
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an opportunity to meet face to face and actually discuss the issues collec�vely rather than 

discussing it at an individual level. Eventually based on the visualiza�on of the community with 

regard to the development of their school, an ac�on plan was prepared. As an outcome of the 

process, clarifica�ons with regard to the existence of the SMC, introduc�on of the members etc. 

was done in order to posi�on the SMC as the structure which is represen�ng the community and 

responsible for the development of the school.

Based on the discussion in these mee�ngs, certain issues were iden�fied and plans made for their 

solu�on and responsibili�es were fixed. 

No SGS Mee�ng was conducted in Shikaripada in the repor�ng period. Following are the number of 

SGS Mee�ngs conducted in Deosar and Raidih: 

Some of the common issues that have been raised in 

these mee�ngs are:

Ø Lack of 100% enrollment in schools and need to 

enroll those children who are s�ll out of schools. 

Ø Ensuring regular a�endance of the children in 

the schools and the responsibility of parents and 

community in it. 

Ø Lack of basic infrastructure in the schools such as 

toilets, drinking water facility, and boundary 

walls, etc.

Ø Roles and responsibili�es of the SMC members 

and of parents were discussed in detail. 

Importance of monthly mee�ngs was also 

discussed. 

Ø School level planning sheet was filled by the SMC 

members in the presence of teachers and 

parents. It was commi�ed that the planned 

aspects will be completed in the coming months.
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Engagement of parents with the children and schools - Seekho Sikhao

Seekho aur Sikhaao is a school and community based ac�vity organized by the Educa�on 

Change Vectors in their areas. With many of the parents in the rural areas not ge�ng involved 

with the educa�on and learning process of 

their children, they seldom, if ever, look 

into the school syllabus of their children 

and in most of the cases are completely 

ignorant of what their children are being 

taught in the schools. This is so because 

most of these parents are themselves 

illiterates or barely literate and thus think 

that they will not be able to understand the 

things being taught in schools. 

Moreover, Prajayatna is of firm belief that 

educa�on happens not just in classrooms 

but at every step of life and hence parents 

have a chance to get involved with their 

children's educa�on. It believes that simple 

interac�on of the parents with the children 

can teach the children a lot of things. It was 

indeed how knowledge was passed from 

one genera�on to another when formal 

schooling was s�ll not the norm. 

Keeping these in mind, an ac�vity was 

designed to make both parents and 

children to work together and create 

materials for the school. This would help 

the school and at the same �me get the parents to see the capabili�es of their children and vice 

versa. This would help in bringing the community, teachers, parents and children together for 

crea�ng a be�er learning environment not just in the schools but in the whole locality.  

The ac�vity provides a rare opportunity wherein the parents sit with their children and prepare 

learning materials of language and mathema�cs for classes 1 to 3 with the help of chart papers, 

pens, pencils, scissors, etc. These materials are later hung on the walls of the classrooms and 

become teaching resource for the schools. During the ac�vity, community members also sing 

songs sung during local fes�vals and community func�ons, thus making the ac�vity a colorful 

and fun-filled process. These are also learnt by the children as well.

This ac�vity has been organized in 64 schools and has seen a total par�cipa�on of 3642 

teachers, parents and children. 
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Community Digs a Well

Prajayatna has always believed that 

in a democra�c process, there has 

to be an effec�ve and frui�ul 

par�cipa�on of the communi�es for 

building long las�ng, effec�ve and 

sturdy ins�tu�ons. While this 

process is tedious and slow, once it 

can be kick started it has the 

poten�al of bringing about long 

term change. 

Something like this happened 

recently in Raidih block of Gumla 

district in Jharkhand where a�er Prajayatna organized a Shikshan Gram Sabha, the community 

got together and dug up a well, through voluntary labour for solving the problem of lack of 

drinking water in the primary school of Katasaru village located approximately 50 km from the 

district headquarters. 

The school has 71 children enrolled with it. Besides these children, there are 20 children 

enrolled in the anganwadi centre that runs and manages its affairs from the verandah of the 

school itself. The school and the anganwadi centre suffer from a number of problems such as 

lack of adequate number of teachers, lack of building for anganwadi and lack of proper drinking 

water facility. 

The head teacher of the school Sri Dilip Minj, who is also from the same village, had wri�en to 

the educa�on department a number 

of �mes for appoin�ng an addi�onal 

teacher, which the department failed 

to do. When the post for the cook in 

the school became vacant, he called a 

mee�ng in the village and with the 

concurrence of all those present, he 

appointed Sri Ohma Tigya as the cook 

on the condi�on that he will also act as 

the highly required addi�onal teacher. 

Glimpses of change.......
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The SGS in which digging of well was decided and the community members digging the well

Mrs. Airen Lakda has her home in Katasaru and is an ac�ve member of the local Self Help Group 

created by PRADAN in the village. A�er Prajayatna did mee�ngs with the local Village 

Organiza�on, she was selected to work as Educa�on Change Vector in the village for the 

be�erment of school educa�on system. She had a�ended the trainings organized by Prajayatna 

for ECVs a�er which she started visi�ng the school on a regular basis and started interac�ng with 

the teachers and the community in order to find out the issues faced by the school and how to 

solve them. 

When Prajayatna organized a Shikshan Gram Sabha in March 2018 in the school, she played an 

important role in bringing different stakeholders to the mee�ng. During the mee�ng one of the 

issues that was raised prominently was the lack of accessible drinking water facility in the 

school's vicinity. The school was dependant on a well approximately 400 meters away for all its 

water needs – both in kitchen and for drinking. Fetching the water from such a distance was a 

difficult task and the students had also to be involved in it on a daily basis. This resulted in the 

wastage of a lot of �me of school which could otherwise be put to learning ac�vi�es.

During the mee�ng, it was decided that the community members will work together and dig a 

well at a nearby place through voluntary labour. A piece of land was iden�fied nearby for digging 

the well. However, the task faced another problem as the iden�fied land belonged to another 

lady Savitri Devi who was ini�ally reluctant in le�ng a public well be dug on her private land. 

However, during the mee�ng she was convinced by other people that the well would benefit the 

school immensely to which she and her husband agreed.

The work on digging the well started within three days of the mee�ng and it was completed 

within 4 days of it being started. Since during this period of �me, villagers go to the nearby 

forests to collect Mahua, the work on the well was done mostly in the second half of the day. 

Around 25 male and 30 female member of the village contributed their �me and labour for this 

work which involved not only digging the well, but also bringing stones and cement from other 

places. 
Sri Dilip Minj, head teacher of the school, spent Rs. 3100 from his own pocket for procuring 
stones and cement in this work. The new well is just 50 meters away from the school and is 
located near a small rivulet. This has not just decreased the distance of availability of water 
for the school, but has also ensured it of perennial, round-the-year supply of pure, drinking 
water. 
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 Shobha didi, ECV, raises awareness and a�empts to save school from merger

Lakdatona Tola of Kobja Panchayat is situated approximately 25 km from Raidih block of Gumla 

district in Jharkhand. The Panchayat has a total of 13 schools and anganwadis. It is these 

educa�onal ins�tu�ons where most of the children of the panchayat study. Almost all of these 

schools lack in some or the other basic facili�es such as toilets and boundary walls. The teachers in 

many schools are not punctual in the schools and the community, which is poor and dependant on 

agriculture and daily wage labor work for its livelihood, is mostly unaware of its rights for 

educa�on. 

When Prajayatna started working in the area, it held a VO orienta�on mee�ng with the Kobja Gram 

Sangathan and told its member didis of their rights in the field of educa�on. Shobha, who is a 

member of this Gram Sangathan and whose children study in the local schools, became Educa�on 

Change Vector from her Gram Sangathan. She says that she was exited to hear about the 

possibili�es of improving the educa�onal situa�on of her area through community par�cipa�on 

and wanted to play an ac�ve role in this. 

She par�cipated in the three day long residen�al ECV training organized in which she came to know 

in detail the structure of the educa�on department, concept of School Management Commi�ees 

(including its roles and responsibili�es) and the idea of community led school development. A�er 

this training, Shobha didi has regularly raised issues related to educa�on and schools in the weekly 

mee�ngs of her SHG and also in monthly mee�ngs of her Gram Sangathan. Through these 

mee�ngs, she has been instrumental in raising the awareness regarding educa�on in her 

community and has started mee�ng teachers of the schools, reques�ng them to teach properly. 

She has also been instrumental ge�ng a few SMC mee�ngs organized in the schools. 

A�er she raised school issues in her Gram Sangathan mee�ngs, it was decided that a few chart 

papers depic�ng the rights and responsibili�es of the community in schools will be permanently 

displayed in the Sangathan's local office. 

One of the problems in Jharkhand is that many schools don't have adequate number of teachers 

and children because of which a number of them were going to be merged with some other school. 

PS Lakdatona was one such school. It had only 17 children enrolled in it and had a single teacher 

Anita Kujur who taught these children. The school was located right in the middle of the forest and 

highly inaccessible. If the school got merged, it would cause a lot of problems for the children as 

they would have to literally cross forests and hills to reach the nearest school. Shobha has held 

mee�ngs with the local community members and has made them aware of the problem and is 

exhor�ng them to come together and write an applica�on to the Block Educa�on Officer 

reques�ng him not to merge this school. 

She also organized Sikho Sikhao in this school. The idea was not only to make community members 

interested in the educa�on of their children but also to draw their a�en�on to the problem of the 

school ge�ng merged. There were a total of 32 par�cipants in the ac�vity. 

Shobha sees her role as an ECV as extremely important for changing the educa�onal condi�ons of 

her Panchayat and says that she is going to give it her all for improving the condi�ons of these 

schools. 

40



Educa�on of children with disabili�es is now an integral part of the interna�onal discourse, 

as noted in the Sustainable Development Goals (UN 2015) and the Incheon Declara�on 

(UNESCO, World Educa�on Forum 2015, Ministry of Educa�on, Republic of Korea 2015).

The Incheon Declara�on noted:

“No educa�on target should be considered met unless met by all. We therefore commit to 

making the necessary changes in educa�on policies and focusing our efforts on the most 

disadvantaged, especially those with disabili�es, to ensure that no one is le� behind.”

This, however, is by no means a recent commitment, as way back in 2000, Ar�cle II of the EFA 

Declara�on (UNESCO 2000) made a clear observa�on that “[the] learning needs of the disabled 

demand special a�en�on”.

However, children with disabili�es con�nue to be the group most excluded from the educa�on 

system. It is widely acknowledged that of the 57 million children who were out of school in 2011, 
⁶a high propor�on of these were likely to have had some type of disability.

Children with Disabili�es in the Indian Context:

In India, free and compulsory educa�on was made a fundamental right (and an integral part of 

Right to Life and Personal Liberty under Ar�cle 21) of all the children belonging to the 6-14 years 
thage group through the 86  amendment to the Cons�tu�on of India. Right to Educa�on (RtE) Act, 

2009 further recognizes this right and states that educa�on for children of the above-

men�oned age group, including those who have dropped out or face issues in admission due to 

migra�on, caste, disability, and so on, should be free and compulsory. 

Sarva Shiksha Abhiyan (SSA), the flagship program of the Government of India for achieving 

Universaliza�on of Elementary Educa�on (UEE) in a �me-bound manner, gives special thrust to 

the educa�on of Children With Disability (CWD), as without their inclusion, the objec�ve of UEE 
thand in fact the 86  Cons�tu�onal Amendment itself will remain unfulfilled. The zero rejec�on 

policy of the Department of Educa�on in India strives to ensure that every child with Disability, 

irrespec�ve of the kind, category and degree of disability, is provided meaningful and quality 

educa�on. This means that no child with a Disability can be deprived of the right to educa�on 

and should be taught in an environment, which is best suited to his/her learning needs. These 

include special schools, EGS, AIE or even home-based educa�on. 

Children with Disabili�es
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Census 2011: Number of individuals with Disability in the age-group 0-19 years: 

These figures point to the fact that well-trained human resources is lacking in adequate number in 

these districts. 

However, an even more basic problem lies with the proper and correct iden�fica�on of the children 

with disabili�es (CWD). Neither the teachers, nor the educa�on department, not even the census 

people who do data collec�on in the fields are properly trained to iden�fy these children and the 

kind of disability that they suffer from. 

Keeping these aspects in mind, Prajayatna decided to use its rela�onship with the community and 

the local government educa�on department (including SSA) built over the last 7 years in the two 

districts of Bahraich and Chitrakoot to start iden�fying these children so that disability cer�ficates 

for them could be made, assis�ve devices mobilised from wherever possible and they could be 

enrolled in the schools. 

Iden�fica�on of Children with disabili�es: 

Through various processes ranging from home visits, school level mee�ngs, Gram Panchayat 

mee�ngs etc, 1299 children with disabili�es have been iden�fied in Chitrakoot and Bahraich. A 

survey was conducted as well in the areas where Kalikayatna process was being implemented in 

the schools. The details of the iden�fied children are:

Number of children with disability iden�fied:
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Total number of Children with Disabili�es who received cer�ficates

Several efforts were made to ensure that all children had access to the incen�ves and other 

schemes being offered by the government for the benefit of children with disabili�es. Yet, it was 

seen that many of the children did not have disability cer�ficates which was the basis on which the 

children would have access to any of the incen�ves that they were eligible for. It was also seen that 

there was lack of informa�on among the parents of children with disabili�es with regard to any 

facili�es being provided by the government for their children. With many of the blocks and 

specially the villages where the children were located being far away from the district 

headquarters, there was a �me lag when it came to informa�on reaching them. 

Hence, mee�ngs were done with the Department officials of both the Department of Educa�on 

and the Department for the Empowerment of Persons with Disabili�es to ensure that camps were 

held in these districts at the block headquarters, to screen the children and provide them with 

disability cer�ficates and other assis�ve devices to help them become more independent. With 

the responsibility of children lying mainly with the Department of Educa�on, they took the 

responsibility of organising these camps as it was part of their plan as well. Here, more efforts were 

made to ensure that informa�on reached the children and their parents through various ways such 

as informing the GP, teachers etc. 

Since an ecosystem had been created where there was a certain sensi�vity to the issues faced by 

the children with disabili�es, it was seen that there was a huge response wherein Gram Panchayat 

Presidents in many places took it upon themselves to bring the children for the camps where their 

parents were not in a posi�on to do so, head teachers made sure that the parents took the children, 

etc. 

Details of cer�ficates made: 
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Total number of Children with Disabili�es enrolled in schools: 

Following is the table that shows the number of CWD children who were enrolled in schools a�er 
various processes

Mobilisa�on of assis�ve devices: 

In Chitrakoot, two camps were organized in the Pahadi and Manikpur Blocks by Sarva Shiksha Abhiyan 

and Alimco. In January, 2018. 200 children were given 323 devices in these camps. Prajayatna played 

an important role in iden�fica�on of these children through its field processes and also in encouraging 

their parents to bring their children to these camps. The details are as follows:
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Eye Camp:

During the field processes of Prajayatna, 116 children with Visual Impairment were iden�fied in 

Chitrakoot. These children belonged to economically poor backgrounds and their parents were 

unable to get them treated on their own. Keeping this in mind Prajayatna approached Sadguru 

Netra ChikitsalayaJankikund in the neighboring Satna district with a request that these children be 

treated free of cost in the hospital. A five day camp was organized and was a�ended by 54 of these 

116 children. A�er their examina�on by the doctors, 14 children received free spectacles while 2 

girl children were operated free of cost. 

Details of the camp is as follows:
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Two Day Workshop with the Parents of Children with disabili�es, Chitrakoot 

This workshop was organized for the parents of children with orthopaedic and intellectual 

disabili�es in Chitrakoot. The main points of discussion were how to take proper care of these 

children and the right and necessity of these children for a�ending schools and interac�ng with 

other children. Training was also given to equip them with basic informa�on and skills required 

to work with their children and make their lives more comfortable. .District Coordinator, 

Inclusive Educa�on, Sarva Shiksha Abhiyan informed the parents about the various schemes 

and facili�es of the government for the benefit of such children and asked the parents to take 

proper care of these children because they would be able to bloom and reach their poten�al 

only with the support of the parents.  At the end of the mee�ng a commi�ee of the parents was 

formed to take up the issues related to such children at higher levels. Specific �ps and 

sugges�ons depending on the symptoms exhibited by the children were given to the parents 

who asked for help and guidance.
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An�ma goes to school

An�ma, is a small girl currently enrolled in Class II of PS Bahadurpur of Gram Panchayat 

Amanpur which lies in Kapsethi cluster of Chitrakoot block. She is a child with physical 

impairment in one of her legs. This was considered as a problem and her parents had restricted 

her movement to the external environment, hence she was bound to stay inside the house. She 

belonged to the economically disadvantaged large family, her father is a small-�me vegetable 

monger, her mother works as a cook in PS Bahadurpur. They together said to be earning an  

annual income of Rs. 20,000 in which in which everything was to be taken care of including 

looking a�er their five children. An�ma was the youngest among all her siblings. 

Prajayatna came to know of An�ma while visi�ng the villages for different processes. A�er that 

the team members of Prajayatna 

talked with her family and convinced 

her parents to enroll her in school as 

she could perform everything, 

understand and could do things on 

her own unlike another child except 

not able to move around easily and 

independently.  

However, since she was unable to 

move independently and this created 

a hindrance in her a�ending school 

on a regular basis, she was sent to 

par�cipate in both the cer�fica�on 

camp a�er which she was sent to 

par�cipate in Assessment Camp. 

Consequently she received her 

calipers and one tri-cycle in the 

device distribu�on camp held in 

January, 2018. 

An�ma is now a regular child in the 

school  and she in fact  enjoys 

a�ending school. Coming to schools 

has helped her in making new friends 

and thus enlarging her social circle. She comes to the school with her siblings and is quite ac�ve 

in various classroom processes such as small group and large group. Her teachers are also 

posi�ve in their approach towards her and help her in all possible ways. 

Glimpses of change.......
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Shyama: 

Shyama is a small girl of 10 years old. She is currently enrolled in Class II of PS Kalupur of Gram 

Panchayat Balapur which lies in Pahadi block of Chitrakoot district. However her enrollment in 

the school was not easy as she is a child with visual impairment and both of her parents work as 

daily wage labourers and somehow raise some amount for upbringing their five children. 

The facilitator of Prajayatna in his interac�ons with the teachers during his visits to the schools 

found out about Shyama.. On coming to know of her situa�on, the Facilitator visited her home 

and spoke with her parents. At that �me Shyama was enrolled in the anganwadi center. 

However, her parents were contempla�ng of stopping her educa�on altogether a�er she 

completed her anganwadi as they did not see any point in educa�ng a child who could not even 

see and spend their �me in taking her to the school and bringing her back each and every day, 

thus le�ng go of their daily wage income which they needed for their daily survival. Even the 

a�tude of school teachers was not hopeful. Even they did not want to enroll her in their school 

saying that they were not trained for teaching such a child and even the school did not have 

materials needed for the educa�on of a child with such special needs.  

When talking with parents and the teachers for her enrollment did not help, the Facilitator 

contacted the NPRC and requested him to intervene in the ma�er. The Facilitator talked with the 

teachers and only a�er this was Shyama enrolled in the school. However, even a�er this, her 

parents were not able to bring her to the school every day and her a�endance was poor. In the 

meanwhile, admissions were going on for the Accelerated Learning Camps in the district. 

Shyama was sent to the camp through the interven�on of the Facilitator and teachers of the 

school. 

Shyama has  returned recent ly  a�er 

comple�ng her course in the camp. Her 

frequency of coming to the school has 

improved from before.. There have been 

some posi�ve improvements in her wherein 

she is able to make new friends now and even 

the a�tude of the teachers towards her has 

become more suppor�ve and helpful. 

PS Kalupur, in which Shyama is enrolled, is a 

school in which Prajayatna's Learning program is being implemented. Shyama par�cipates iin all 

the ac�vi�es – small group as well as large group – in a regular manner. The children and 

teachers of the school help her in her learning process. The teachers are adop�ng new methods 

like learning by touching for her. 

However, coming to school is s�ll a problem with her as she needs to have assis�ve devices for 

the same. Efforts have been made towards this. The teachers talked to her parents asking them 

to get her disability cer�ficate made and the teacher himself took her to the cer�fica�on camp 

when her parents did not show interest in the ma�er. She was also taken to the measurement 

camp organized by Sarva Shiksha Abhiyaan in Kasturba Gandhi Balika Vidyalaya in Ashoha, 

Pahadi wherein her check-up has been done and she will be ge�ng her Braille.
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Parva�:

Parva� is a small child with physical disability. She lives in Surajkund Kewatanpurwa village 

of Chandragahna Gram Panchayat of Chitrakoot block with her parents and two brothers. 

She belongs to an economically poor family and her parents work as daily wage laborers 

earning around Rs 25,000 per year.    

Parva� has problems in her legs which do not fold from the knees. This has restricted her 

movements and socializa�on. The parents came to know of the problem three months 

a�er her birth. They consulted Sanjeevini 

Hospital in Satna district of Madhya Pradesh 

wherein they were told that her condi�on can 

be cured a�er an opera�on. However, owing to 

their poor financial status, they have not been 

able to get her operated. While interac�ng 

with her parents, the facilitator also came to 

know that her disability cer�ficate has not 

been made and she does not have any assis�ve 

device like wheelchair or tri-cycle. 

The facilitator came to know of Parva� during 

his interac�ons with the teachers of PS 

Narayanpur who were aware of her but were not ready to enrol  her in their school �ll the 

interven�on of the facilitator, was finally  enrolled in the school. However, needed an  

assis�ve device to support her movement and be independent,  due to this her 

a�endance in the school  was very poor. 

The facilitator  talked with her parents and convinced them to bring her to the cer�fica�on 

camp organized by the Sarva Shiksha,Abhiyan, a�er which she was also made to 

par�cipate in the measurement camp. wherein her measurement has been done and if 

everything goes as per schedule, she will be ge�ng her equipment. 
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Testimonials

“Prajayatna is doing very good and commendable work in the eld of education in Chitrakoot. It reaches 

many schools in the district and is rightly trying to involve community in better and effective 

administration of the schools. It should keep doing this good work in the district.”

- Sri Rampal Singh, Principal, DIET, Chitrakoot. 

Chitrakoot

“Government is doing its bit for improving the condition of schools in the district. But the community also 
has to play an important role in this. Prajayatna is doing good work by trying to ensure community 
involvement and teachers, community members and education department ofcials must come 
forward to help the organization in its work.”

- Sri Visakh ji, DM, Chitrakoot. 

“Prajayatna is working towards promoting inclusive education in the schools of the district. It is ensuring 
that children with special needs also get enrolled in the schools and get an equal opportunity for free and 
compulsory education just like any other child. This is a very good work and we appreciate this.”

- Sri Sandeep Singh, District Coordinator (Inclusive Education), Chitrakoot.

Raidih

“Prajayatna is working very hard in Raidih for the betterment of its schools. It is also involving community 
in this work and is requesting the community members to come together and work for the overall 
betterment of the school education system. They have helped us dig a well for making drinking water 
available to the children. In this they also involved community members.”

- Sri Dilip Minj, Head Teacher, Rajkiyakrit Primary School, Katasaru, Kondra.

“Field processes of Prajayatna like Enrolment Campaign and Gram Panchayat Meetings have proved to be 
highly benecial. With the help of community participation, these will go a long way in developing an 
atmosphere conducive for learning in schools.”

- Sri Edmund Indwar, Mukhiya, Pibo Panchayat. 

“Prajayatna's concept of Education Change Vectors is a very nice concept. Since ECV didis are local and since 
they also belong to SHGs, they have the potential to do some good work with the school education system 
of Raidih.”

- Mrs. Purnima Devi, Representative, Raidih Federation.
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Shikaripada

“Prajayatna has taught us many things about our rights and responsibilities and has also encouraged us to 
work closely with the schools. We have got training as Education Change Vector didis from Prajayatna and 
have started visiting the schools regularly. Due to thins, the teachers have become punctual in the 
schools and are also teaching properly. We are thankful to Prajayatna for this.”

- Mrs. Anjali Gorai, Gandrakpur VO. 

Karnataka

“I was not aware for the fact that there is a committee in every Anganwadi for ensuring its proper 
functioning. I am thankful to Prajayatna for making people aware of its existence through its meetings. By 
doing this, it is ensuring that community members take up responsibility for its better administration. 
After coming to know about it, I have been selected as its member and am ready to give my best for the 
development of my Anganwadi.” 

- Mrs. Ashwini, Jahnavi's mother, Yelahanka New Town 3 

“I live in a joint family and have a lot of work to do in my home home. Because of this I was not being able 
to give adequate attention to my child. However, after coming to a few meetings organized by Prajayatna, 
I now know the importance of attention for my child. Now I make sure that I have ample time for him 
also. I am thankful to Prajayatna for letting me know this.”

- Mrs.  Ratna, Rahul's mother, Yelahanka New Town 3

- Mrs. Mahalakshmi, Manas's mother, Gandhinagar

“I faced difculty in feeding different types of grains to my child a part of his daily meal. However, I was 
introduced to malt by Prajayatna in its meetings and I am feeding this to my child now. Now, he is getting 
enough nutrition along with good taste and is growing up well.”

“I did not know the importance of giving home-cooked and nutritious food to the child for her overall 
physical and mental development and hence used to let her ear Kurkure and chips. Thanks to Prajayatna, 
now I am aware of it and hence am giving proper diet to my child. I am truly thankful to Prajayatna for 
educating me on this.”

- Mrs. Pravilika, Monika's mother, Kondappa Layout 3 
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