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The past year has been an interesting one with Prajayatna entering a new phase. Our 

work of the past 17 years has resulted in expansion of our horizons with our work being 

initiated in new States, with different strategies to tackle the complex problems in our 

education system in some of the remotest parts of the country. This has led to our 

presence being felt in 5 States of Karnataka, Telangana, Uttar Pradesh with Jharkhand 

and Madhya Pradesh being the new additions.   

Our experiences have led us to collaborations with other like minded organisations as 

well as being part of some very innovative networks like Transforming Rural India (TRI) 

and United Way Hyderabad working together to make education, an actual empowering 

tool for our communities. 

The need to ensure that all children have access to opportunities and enjoy their right to 

education by creating an ecosystem which ensures that this is possible has led us to new 

insights and learnings in our foray into the area of disability.  

Our work was given a fillip when the learning initiative, Kalikayatna, was upscaled in 

partnership with the Department of Education in Karnataka. This has thrown up many 

challenges during the implementation which has again led to new learnings in ways of 

working with different stakeholders.

Our understanding and learning from our experiences on the ground were further 

strengthened when we conducted two studies in collaboration with Sarva Shiksha 

Abhiyan, Karnataka; on the functioning of the SDMC in Karnataka and the 

implementation of RtE Act.

All of us at Prajayatna would like to take the opportunity to thank all you for your support 

as we present our work to you in our Annual Report for the FY 2016–17.

Foreword 

Mary Punnoose

Chief Functionary





India – the biggest functioning democracy with the second largest 
th

population of the world, 7  largest geographical area under its control, is a 

country of paradoxes. With it being arguably the most well-performing 

major economy in the world and perceived as an extremely important 

nation of the global community on one hand, it is also true that our nation 

suffers from a wide range of under-achievements in fields ranging from 

health and nutrition to education among others. International Diabetes 
1

Federation ranks us as one of top three countries suffering from the disease  

and it is an open secret that we house the largest number of malnourished 
2

children in the world  and pale massively in comparison with many poorer 

nations in many areas of Human Development. One of these highly under-

performing areas is the domain of education. India, with its literacy rate 
th

hovering around 71%, ranks a lowly 124  in the global ranking. 

About 260m children attend school in India, more than in any other country, 

and the enrolment has risen steadily over the past two decades, helped by 

legislations such as the Right to Education (RtE) Act of 2009, which make 

school education compulsory up to the age of 14. Enrolment at the primary 

school level, in fact, has become nearly universal. Sadly however, this has not 

yielded much meaningful achievements in the aspects of learning itself. 

Moreover, these problems get compounded when it comes to children with 

disability. According to the EFA Global Monitoring Report 2010: reaching the 

marginalized, children with disabilities remain one of the main groups being 

widely excluded from quality education. Disability is recognised as one of 

the least visible yet most potent factors in educational marginalization. 

We, at Prajayatna, believe that real and meaningful education – and not just 

literacy which in the Indian context means the ability to read and write with 
3

understanding in any language  – is of utmost necessity if we intend to 

provide our teeming millions with a life of human dignity and respect. While 

our government education system – which caters to 65% of our school-going 

children – suffers from a number of problems ranging from lack of adequate 

infrastructure to problems of teachers, we believe that all these issues in fact 

manifest from one common problem which is the lack of ownership in the 

government schools, leading to a system which is far away from the actual 

stakeholders of the education system. This in turn has led to a learning 

process which is disempowering in nature. 
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1 http://thechart.blogs.cnn.com/2013/11/14/diabetes-continues-to-spread-around-the-world/ 
2 http://ukasian.com/turningablindeye-as-population-soars-india-battles-to-tame-malnutrition.html
3 http://www.censusindia.gov.in/2011-prov-results/paper2-vol2/data_files/AP/Chapter_VI.pdf  

Overview
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Hence there is a need to work towards 

bringing about structural changes by 

facilitating a stakeholder owned 

government schooling system that is 

equitable, accountable and inclusive, 

resulting in a learning process which 

builds on the capabilities in our children 

to make sense of their environment and 

enable them to co exist in a peaceful and 

harmonious manner with nature and all 

those around them. With a systemic 

approach to all our interventions, we are 

working in five states of the country – 

Karnataka, Telangana, Uttar Pradesh, 

Madhya Pradesh and Jharkhand, through 

our direct and indirect interventions.



Our Reach

In order to address these issues and to find a systemic solution to them, 

Prajayatna is working in three areas of Governance, Kalikayatna (Quality 

Learning Initiative) and Early Childhood Care and Education (ECCE). The 

following table gives an overview of our reach and scope of work through our 

direct interventions.
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With the objective to address the issue of lack of quality in the public schooling 

system by ensuring community involvement through a decentralized 

approach to educational governance, work with the  government schools is 

being implemented in Chitrakoot and Bahraich districts of Uttar Pradesh, 

Mahabubnagar of Telangana and in Gumla and Singrauli districts of Jharkhand 

and Madhya Pradesh respectively. 

Processes are conducted with various stakeholders such as community, 

parents of the children enrolled in the schools, gram panchayat, teachers and 

headmasters of the schools. These are the platforms through which 

community members are encouraged to interact with the education 

department, raise their concerns about the schools and raise their demands 

for the betterment of the schools and act on them. It is also a forum to create a 

sense of ownership for the school and take responsibility for the better 

functioning of the school and to ensure that there is accountability in its 

functioning. This is further institutionalised by building the capacities of the 

structures existing at the school level and the different levels of governance, 

the Panchayat Raj at the three levels – the Gram Panchayat, the block and the 

district level. 

It is seen that horizontal (between the parent committees and Panchayats) 

and vertical linkages (between the PRI) are strengthened in order to ensure a 

seamless path for the planning – implementation – review process  addressing 

the issues of the schools in a systemic manner. 

0104

Governance
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Progress in Chitrakoot and Bahraich Districts of Uttar Pradesh during 

2016  - 17 

Work has been done in both the districts in schools of selected Gram 

Panchayats in the earlier years. Work was initiated in all the schools across the 

5 blocks in Chitrakoot district and in half the GPs in the 14 blocks of Bahraich 

district from the latter part of 2015.  The objective was to ensure the 

improvement of governance through the strengthening of the community 

which would ensure quality education for all children. It was also to ensure 

that the needs of the children with disabilities would be addressed through 

the creation of such an ecosystem that would create an impact at various 

levels of governance as well as their inclusion within the classroom as well.  

Following are the number of Gram Panchayats and schools covered during the 

period of 2016-17:

Sr. 
No.

District Number of Blocks
Number of 

Gram Panchayats
Number of 

Schools

1

2

Total

Chitrakoot

Bahraich

5

14

129

32

453

76

19 161 529

Sr. 
No.

1 Shikshana Gram Sabha

Name of Process 
Conducted

2 SMC Meeting

Gram Panchayat Network

Block Workshop

Gram Panchayat 
SMC Network

3

4

5

Nyaya Panchayat Level 
HM Meeting

6

12

172

1

52

2

Number of 
Processes

4

308

5815

78

1515

37

Number of 
Participants

133

Chitrakoot Bahraich

14

57

11

17

0

Number of 
Processes

15

167

1822

713

475

0

Number of 
Participants

539
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Total no. of Gram Panchayats and schools covered through 
the various processes are: 

Sr. 
No.

1

Chitrakoot Bahraich
Name of Process 

Conducted Number of 
GP Covered

Number of 
Schools 
Covered

Number of 
GP Covered

Number of 
Schools 
Covered

LEGD

Block Workshop of 
GP Pres and Secretaries

SGS

2

3

SMC Meeting4

5 Gram Panchayat Network 

Gram Panchayat level SMC 

Workshops
6

335

335

3

8

172

90

1367

1372

4

13

616

250

-

835

-

-

57

17

3247

2542

20

4

140

42

Local Education Governance Data

As a preliminary step towards facilitating community involvement and to 

improve decentralized governance of schools, it is important that all 

stakeholders – especially the SMCs have access to essential, relevant and 

recent information pertaining to their schools. Lack of information leads to 

lack of transparency and thereby accountability and has been identified as one 

of the key reasons for the communities not interacting with the school. 

Information on enrolment of all children including those with disability, 

attendance, out of school children, learning levels of the children are all crucial 

information that the SMC should have to understand the various facets of the 

problems faced by the schools and initiate their engagement accordingly 

towards the development of the schools. 

The collection of information called Local Education Governance Data (LEGD) 

serves that purpose. It provides key stakeholders with not only information 

about their schools but also covers basic and relevant information about the 

locality and school surrounding and forms the basis for initiating an 

engagement with local community and other key stakeholders.  

In the year 2016-17, LEGD was conducted in 1367 schools in Chitrakoot (930 

Primary Schools and 437 Upper Primary Schools) and 3247 schools in 

Bahraich (2320 Primary Schools and 927 Upper Primary Schools). The data on 

the status of the schools were collated and a report generated. 
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It was seen that the overall consolidated picture that is highlighted through the 

LEGD process clearly shows that there is substantial need for improvements in 

Government schools in both the districts of Chitrakoot and Bahraich with 

Bahraich schools in a worse condition. There are critical aspects such as low 

attendance of children which need to be addressed on priority while paying 

attention toteacher shortages. Proper distribution of teachers according to 

enrollment figures of the schools needs to be addressed to resolve poor 

attendance and learning outcomes of children. The lack of basic essential 

school requirements such as proper classrooms and availability of basic 

essential facilities such as drinking water, electricity, toilets needs to be 

ensured on priority for each and every school. The lack of basic infrastructure 

in itself leads to children not being regular, dropping out, joining private 

schools, etc. There is a lack of a conducive environment for learning in the 

schools which in turn has an effect on the morale of both children and 

teachers. This is even more pronounced  when it comes to the status of schools 

for the children of disabilities. 

The role of the various stakeholders like the SMC and the Gram Panchayats 

becomes critical here to improve the condition of the schools. As has been our 

experience in the past which has been corroborated through various studies as 

well which has shown that community involvement has enabled significant 

development in schools. Community participation can range from sending 

children to school regularly, attending parents or school committee meetings, 

monitoring school development initiatives, mobilisation of required 

resources, appointment of local youths to address teacher shortage, 

identifying learning needs of children, contributing towards the development 

of schools plans, etc., thereby leading to increased accountability and 
4transparency .

Block level workshop for Gram Panchayat Presidents and Secretaries

Block workshops were organized at the block level 

to work as a platform wherein Gram Panchayat 

functionaries of all the Gram Panchayats along 

with the Block level Development officer and the 

Block Education Officer (officers in charge of 

development and education at entire block) 

participated along with the Block Panchayat 

President. These workshops supported in 

improving Governmental coordination and 

enabled decision making at the block level for 

teacher distribution, allocating resources for 

school improvement etc. 

4 An Evaluation Study on the functioning of School Development and Monitoring Committees (SDMCs) 
in Karnataka with reference to RTE, 2016 : Prajayatna in collaboration with SSA, Karnataka
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These meetings were conducted based on the reports generated from the 

LEGD. These meetings have helped in bringing the issues that are there in 

schools to the notice of the block level officers. The Block Development Officer 

in most of the districts have asked the GPs to ensure that SMC meetings are 

held regularly. They have also asked for the formation of Education Standing 

Committees in the GP in order to pay attention to the schools in their purview. 

The issue of children with disabilities was another aspect that was discussed in 

detail. The GP Presidents also planned to ensure that all the children in the 

area got the certificates and were enrolled in schools. 

School level processes

Shikshana Gram Sabha  and meetings with the School Management 

Committees

Shikshan Gram Sabhas are organised by Prajayatna at the school level. Parents 

of the children enrolled in school, teachers, elected representatives of the 

Panchayat, the larger community, etc participate in these meetings. LEGD data 

regarding the school in presented before the community and responses on the 

situation of schools is sought from them. This results in the School 

Management Committee taking responsibility for the betterment of the 

school over a period of time. Issues regarding inclusion of children with 

disabilities are also raised in these meetings. These meetings were followed up 

with meetings with the School Management Committees.

During the year 2016-17, 24 such meetings have been held in Chitrakoot and 

Bahraich.
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Gram Panchayat Network meetings

The SMCs of all schools in a Gram Panchayat were 

networked at a Gram Panchayat level where issues 

and plans of their individual schools were 

presented to the Gram Panchayat elected 

representatives and the officials. The issues which 

cannot be resolved at the level of the school is 

brought to the attention of the Gram Panchayat. 

This also became a forum for the Gram Panchayat to develop a vision and a plan of its own in 

developing the educational situation of the entire Gram Panchayat covering all schools in its 

jurisdiction. A plan was made based on the needs of the school to ensure their development. 

This platform brought about a certain level of accountability and transparency in the 

functioning of both the structures and redefines their roles vis a vis each other. 

 229 such meetings have been held in both the districts covering 756 schools. 

Gram Panchayat level SMC Workshops

Workshops were held at the Gram Panchayat level for the members of the School Management 

Committee to train them in their roles and responsibilities vis a vis their schools. 

A detailed discussion on the education system and the issues that were being faced was held 

alongwith the need for community ownership. Information with regard to the rules for the 

formation of the committee and the criteria of the members was shared. Their roles and the 

information required to fulfil their responsibilities was also discussed. The need for ensuring all 

children were in school and learning including those with disabilities was another aspect that 

was deliberated upon. The need for such trainings were articulated by the participants as such 

trainings were not being conducted by the Department and hence there was a complete lack of 

information on the part of the members. 

292 schools from 107 Gram Panchayats participated in the trainings. 
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5Education of children with disabilities in India and Pakistan: Critical analysis of developments in the last 15 years Nidhi Singal Faculty of 

Education University of Cambridge. https://www.repository.cam.ac.uk/bitstream/handle/1810/256087/Singal-2016-Prospects-

AM.pdf?sequence=1&isAllowed=n 

Progress in the work with Children with 

Disabilities

Education of children with disabilities is now an 

integral part of the international discourse, as 

noted in the Sustainable Development Goals (UN 

2015) and the Incheon Declaration (UNESCO, 

World Education Forum 2015, Ministry of 

Education, Republic of Korea 2015).

The Incheon Declaration noted:

“No education target should be considered met 

unless met by all. We therefore commit to making 

the necessary changes in education policies and 

focusing our efforts on the most disadvantaged, 

especially those with disabilities, to ensure that 

no one is left behind.”

This, however, is by no means a recent 

commitment, as way back in 2000, Article II of the 

EFA Declaration (UNESCO 2000) made a clear 

observation that “[the] learning needs of the 

disabled demand special attention”.

However, children with disabilities continue to be 

the group most excluded from the education 

system. It is widely acknowledged that of the 57 

million children who were out of school in 2011, a 

high proportion of these were likely to have had 
5some type of disability .
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Children with Disabilities in the Indian Context

In India, free and compulsory education was made a fundamental right (and an 

integral part of Right to Life and Personal Liberty under Article 21) of all the 
thchildren belonging to the 6-14 years age group through the 86  amendment to 

the Constitution of India. Right to Education (RTE) Act, 2009 further recognizes 

this right and states that education for children of the above-mentioned age 

group, including those who have dropped out or face issues in admission due 

to migration, caste, disability, and so on, should be free and compulsory. 

Sarva Shiksha Abhiyan (SSA), the flagship program of the Government of India 

for achieving Universalization of Elementary Education (UEE) in a time-bound 

manner, gives special thrust to the education of Children With Disability 
th(CWD), as without their inclusion, the objective of UEE and in fact the 86  

Constitutional Amendment itself will remain unfulfilled. 

The zero rejection policy adopted by the program strives to ensure that every 

child with Disability, irrespective of the kind, category and degree of disability, 

is provided meaningful and quality education. This means that no child having 

Disability can be deprived of the right to education and should be taught in an 

environment, which is best suited to his/her learning needs. These include 

special schools, EGS, AIE or even home-based education. However, the major 

thrust of SSA is on inclusion or mainstreaming CWD into the fabric of formal 

elementary schooling. 
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Prajayatna and Children with Disabilities (CWD)

The work of Prajayatna in the fields has suggested that in spite of all the well-

intended policies and attempts, the program suffers from lack of quality 

intervention on the ground due to reasons that vary over a wide spectrum that 

includes socio-religious aspects, lack of awareness and enthusiasm on the part 

of both community and government officials (including teachers) to lack of 

resources or lack of their proper utilization.  

Both Bahraich and Chitrakoot are currently receiving funds from the Backward 

Regions Grant Fund Programme (BRGF) and are essentially two of the most 

backward districts of the country. Poverty and lack of education is rampant in 

both the districts and most of their population depends upon agriculture and 

other manual-labour jobs for day to day survival. Add socio-religious factors 

like superstition which make people believe that disability of an individual is 

due to some bad-deeds of their past lives and over-all lack of belief that even 

people with disabilities, if provided with some care and support, can do 

something meaningful with their lives, the problem of mainstreaming these 

children takes a different colour altogether as it means that the work has to 

start from the basics of changing the attitude of the community itself. 

A simple conversation with the teachers in the schools further points out to 

the fact that most of them are simply unaware of the policy of inclusion of such 

children in schools and also lack the training required to take care of such 

children. This aspect has been sought to be addressed by appointing itinerant 

teachers all over the country. But even their numbers are too less to address 

the issue. The 2011 census says that the number of children (0-19 year age 

group) with Disability in Bahraich and Chitrakoot is 12,907 and 2,125 

respectively, while the number of these teachers is only 35 and 15 in these two 

districts respectively. 
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These figures point to the fact that well-trained human resources is lacking in 

adequate number in these districts. The emphasis on the academic part in the 

education system adds to these children being left out completely in the 

system even when enrolled to school. 

However, an even more basic problem lies with the proper and correct 

identification of CWD children. Neither the teachers, nor the education 

department, not even the census people who do data collection in the fields 

are properly trained to identify the children and the kind of disability that they 

suffer from. 

Keeping these aspects in mind, Prajayatna decided to use its relationship with 

the community and the local government education department (including 

SSA) built over the years in the two districts of Bahraich and Chitrakoot to 

create an ecosystem that would support in meeting the needs of the children 

with disability. It was initiated by identifying these children through the 

community meetings and ensure that they received their basic entitlements. It 

was ensured that disability certificates would be made, assistive devices made 

available wherever possible and enrollment to schools. 

The following tables reflect the work that has been done in these districts: 

Census 2011: Number of individuals with Disability in the age-group 

0-19 years 

Number of children with disability identified

Sr. 

No. 
Area 

Total Disabled Population (Age 

group: 0-19 years) 
Number of Itinerant 

Teachers 

Total Boys Girls 

1 Chitrakoot  4876 2751 2125 15 

2 Bahraich 29021 16114 12907 35 



Creating a suitable ecosystem for the Children with Disabilities

Various processes have been facilitated with the parents and children with 

disabilities over a period of time to see that there were improved facilities 

and an environment which looked out for them. Meetings of the parents 

with the Education Department as well as with the Health Department 

helped in clearing many of their doubts and also opened up avenues for 

them which helped them to make their children's lives better. 

It also made them think about the children's disability from a different and 

empowering perspective rather than making them think of themselves as 

victims of destiny. If on one hand they became aware of their rights and 

how to go about accessing it, efforts were also made to see that there was 

a response from the system, be it the education system, health system, PRI 

etc. 

The network meetings with the Gram Panchayat ensured that they 

responded to the needs of the CWD and also made sure that the schools 

were more open. They also began to understand the need for them to 

work together as a collective force if they wanted to make the system 

respond to them.  

14
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Disability certificate for Children with Disabilities

Certification of CWD children is the first step in mainstreaming these children. 

Once an individual with Disability has a disability certificate, he/she can apply 

for various monetary (like escort-allowance) and non-monetary (assistive 

devices) supports from the government. 

For this, Prajayatna raises the issue of CWD children in various meetings that it 

organizes with the community. People are identified in these meetings (like 

the gram-pradhan, ward member, SMC members or some other member from 

the community) and responsibility is given to them for getting the certificates 

made of the CWD children who have been identified in their areas. Prajayatna  

has kept a track of these children to ensure that these people get their 

certificates made. Through these processes, various systems of the 

Department has improved. For e.g., information is being given out when the 

assessment camps are being conducted where before no one had any 

information. This has resulted in more people attending the camps and 

thereby resulting in more people getting identified. 

Certificates were made for 164 children through such efforts.

Prajayatna is doing highly commendable work in the area. The members of this organization 

conduct meetings from time to time in which various issues related to the betterment of our 

schools are raised and planning is done in order to achieve the targets in a timely manner. 

During the meetings, the issue of toilets and boundary-walls was raised and I have included 

the same in my own yearly targets. The organization also informs the people about the 

dates of the certification camps for children with disabilities. If meeting with some 

government official is required, the organization's members accompany us for the same.

Bhital Prasad, Gram Pradhan, Makri Pahra



Enrollment of Children with Disabilities

Children with varied kinds and levels of disabilities have been enrolled to 

school. 72 children of which 17 children had a physical disability, apart from 

which all the remaining children had visual (7), hearing (14), intellectual l 

impairments (19) and multiple l impairments (17) of which 37% were girls with 

the remaining being boys, through the efforts of various stakeholders.    

Mobilisation of assistive devices

In Chitrakoot, a camp was organized in the Pahadi Block Resource Center by 

Sarva Shiksha Abhiyan and Alimco in which 11 children from Pahadi and 

Chitrakoot blocks identified by Prajayatna were provided with required 

medical equipment. The details of the same are:

16

Sr. 

No. 

Name of 

Child 
Age 

Equipment 

Given 
Block Type of Disability 

1 Prabhu Dayal  8 Wheel Chair 

Pahadi 

Orthopaedic 

impairment

2 Sandeep 12 

Tri-Cycle 3 Hansraj 11 

4 Amar 10 

Chitrakoot 

 

5 Ratna Devi 6 
Wheel Chair 

6 Sachin 8 

7 Ram Dutt 11 Tri-Cycle 

 8 Umesh 12 

9 Ankit 9 
Hearing 

Equipment 
Hearing 

impairment

10 Kusuma 10 

11 Kiran 8 
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Umesh becomes mobile....

Umesh is a little boy of 10 years. He lives in Dilora 

village of Dilora Gram Panchayat in the Chitrakoot 

Block of Chitrakoot district. He belongs to a household 

which derives its income mostly through agriculture 

related work. His father Raju is a full-time farmer and 

works in his field in the village itself. Umesh suffers 

from intellectual and orthopaedic impairment. While 

he has problems in understanding things on his own, 

the condition of physical disability has rendered his 

portion of the body below waist without any feeling. 

Due to this he faces difficulties in sitting, walking and 

running. During interaction with the Prajayatna team, 

his mother Anusuya told that Umesh has these special 

conditions from his birth itself and in spite of   showing 

him to doctors, there has been no progress of any kind 

till date. 

Prajayatna team found that in spite of him being 10 

years old, Umesh had not been enrolled in any school 

and that he spent all his time in the house itself. It was 

explained to them that staying in the house was 

harmful for him as getting out of his house and going to 

school would have given him an opportunity to 

socialize with other children. This would have only 

improved his faculties. However, his parents said that 

since he is unable to walk, it is extremely difficult for 

him to go to school. Moreover, he is also heavy and 

hence it is not      possible to carry him all the way to the 

school. At this, Prajayatna team decided to take him to 

the annual district level camp that is organized by Sarva 

Shiksha Abhiyan in collaboration with Alimco. 

stThis camp was organized on 21  of October, 2016. 

Prajayatna team supported the family by bringing 

them to the district and got the child examined at the 

camp. Umesh was also given a tri-cycle in the camp. 

The parents were also helped in getting the disability 

certificate made for him. Umesh has been enrolled in 

the nearby primary school. However, he has visited the 

school only for a few days and Prajayatna team is still 

working with his parents to get him to school on a 

regular basis.  



Challenges

Attitude towards children with disability: The attitude of community towards 

children with disabilities is full of hopelessness. The community, including the 

parents of such children, is not ready to believe that even these children can 

have a better and a bright future. A lot of factors contribute towards such an 

attitude. While poverty stops them from looking for better medical treatments 

for such children, there is also presence of superstitious beliefs that such 

condition is a result of some misdeed from the past life. 

The complete lack of information regarding camps that are organized at block 

and district level wherein these children can get treatment or medical 

equipment required. An absolute lack of facilities at local places which is easily 

accessible to the people makes their case more hopeless and seems like an 

insurmountable hurdle/burden to them. The kind of education that children 

get in the schools do not help them at all. 

Lack of CWD teachers in remote locations: There is an immense lack of 

training among teachers to deal with children with disability or for that matter 

any diversity in the classroom. Hence the dependency on resource teachers. 

With the children being distributed across the district, it is not possible for the 

teachers to cover all of them apart from the fact that they are demotivated and 

does not show much interest in their work. 

Learning

It has been challenging for Prajayatna to address the issue of disability in an 

environment which is completely insensitive to their needs. Yet, it is 

heartening to see the response of the various stakeholders when given the 

proper information and a reinforcement of our learning that action will be 

taken when the community is properly informed. 
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Impact

It was seen that these various processes have led to a scenario where 

there is discussion with regard to the schools and efforts are being 

made to ensure that the plans made in the meetings are 

implemented. Infrastructural changes have been seen in the schools 

with toilets being repaired, drinking water being made available, 

repairs of rooms and flooring, construction of wall, making the 

pathway to the school approachable for all etc. It was seen that work 

to the tune of 5 lakhs had been implemented in the schools.

It can be seen that an environment was being created where the 

issues of children, schools, teachers etc were becoming important 

and significant to the different stakeholders and hence changes were 

slowly being seen. It was also seen that there was more interaction 

between the community and the schools which in turn made for a 

more open space for all to participate in the development of the 

schools. It is in this context that the conversation on disability is being 

facilitated as it was seen that this was a section of children being 

completely left out of the dialogue when it came to education. 

Some instances of impact

 Issue of CWD children not coming to school was discussed in Primary School Bhambhai, 

Chitrakoot. It was decided with participation of CWD parents that these parents will send 

the children to the school with the neighboring children.

 A teacher of Upper Primary School in Sakhaura Gram Panchayat, Chitrakoot, was not coming 

to the school for the last 3 months. The Basic Education Officer was informed about this after 

the meeting. Now it is seen that the teacher is coming regularly to the school. 

 453 children are enrolled in the Primary School of Kataiyya Khadar, Chitrakoot. The school is 

very small with only four classrooms and three teachers. Moreover there is no play ground in 

the school. Application was given to the District Magistrate requesting him to start one more 

school in the Gram Panchayat so that these children may be divided into two schools and the 

quality can be improved. 

 Gram Pradhan was requested to get an Anganwadi Center constructed in the village during 

the meeting in Hela Bagdari, Chitrakoot. He has started the work for this.  

 There is no primary school in Majare Sucheta Colony, Chitrakoot, due to which children have 

to walk for 3 kilometers in order to go to school. They have to cross a National Highway on 

the way, thus putting their lives at risk. A proposal was drafted in the Gram Panchayat 

meeting of Kalchiha for getting a primary school established in the colony and submitted to 

the Department. 

 Issue of unavailability of ramp in Primary School Pandey Purwa, Chitrakoot, was discussed in 

the Gram Panchayat meeting of Sagwara after which the Gram Pradhan has got the ramp 

built in the school.
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Progress in Raidih (Gumla, Jharkhand) and Deosar (Singrauli, 

Madhya Pradesh) in 2016-17

The work in Gumla and Singrauli is a collaboration with PRADAN, a 

livelihoods organisation, with the idea that the development of 

capacities of women in the context of their livelihood through 

PRADAN's extensive work with federation of SHGs in rural areas can be 

leveraged to improve and impact other components of development 

such as education which would then ultimately translate into true 

empowerment for them. With this objective in mind, Prajayatna, 

PRADAN and Transform Rural India entered into a tripartite agreement 

to collaborate in the Raidih block of Gumla district in Jharkhand and 

Deosar block of Singrauli district in Madhya Pradesh. 

Under this collaborative approach, it has been envisioned that the 

demand for quality education and its translation in the schools would be 

achieved by the  vast network of the SHG Federations that have been 

formed by PRADAN. 

Prajayatna would work with PRADAN in these two blocks by providing 

strategic and technical inputs and support for the effective 

implementation of the project. This is to be done by developing the 

understanding and capabilities of the women to ensure quality learning 

for the children in the village by ensuring proper functioning of the 

education system. It is envisaged that this would lead to a change in the 

landscape of education in their respective communities thereby truly 

empowering the women to make a change in the system they are a part 

of. Work with the anganwadis will ensure that the children have a strong 

foundation of learning, leading to impact on their primary schooling.  

Hence, in Gumla and Singrauli, it is envisioned that the community, here 

represented by the  women SHGs, Block Level Federations and Village 

Organizations, will be the drivers of the change by working with the 

parents, the school structures such as the School Management 

Committee, key elected representatives of the community from the 

Panchayat Raj at the three levels – the Gram Panchayat, the block and 

the district level and ensuring  that there is better delivery of services 

and  children are learning in the schools. 
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Implementation

Need analysis

The discussion with the regard to the mode of functioning and 

implementation took place in the earlier part of the year with the actual 

work with the Federation starting towards the end of the year. The initial 

few months went in visiting the blocks and understanding the work of 

PRADAN, the status of the women and their structures, the condition of 

the schools, the PRI status, etc, in order to decide on the strategies to 

work with them in both the districts. 

Collection of LEGD

LEGD Data of 62 schools from 10 panchayats were collected in Raidih In 

Deosar, collection of LEGD Data has not yet started because there was 

no official understanding made with the Department of Education, 

Madhya Pradesh.  



Village Organization Meetings

With PRADAN having worked in Deosar and Raidih for more than a decade, 

there are around 850 SHGs and 52 Village Organizations in Raidih block and 

572 SHGs and 82 VOs in Deosar as of now. Gram Sangathan or Village 

Organization (VO) is a second level tier of SHGs and is comprised of 8 to 10 

SHGs within one or two villages consisting of the households existing in that 

particular revenue village. Three members – Adhyaksh, Koshadhyaksh and 

Sachiv – of all the SHGs that together form the VO, are its members and 

represent the interests of the didis (sisters) in this body.

Since the women are core to the reform of education in their villages, it was 

necessary to orient them and enable them to develop a perspective on 

education and realize the need for them to take responsibility for bringing 

about a change. In order to engage with the issue, there was a need for them to 

delve deep into the issue and understand the various dimensions in their 

context. Hence a series of orientations were planned for them at the village 

organization level (VO). It was decided that these processes would be done 

initially with a selected number of VOs and then cover the remaining ones. The 

selection was done by the women through the Federation These meetings 

were completely organized by the leaders of the VO/Federation. There was a 

good participation of the women in all the meetings. Following are the details 

of these meetings conducted in Raidih and Deosar:
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Name of 

Block 

Number of Village 

Organizations 

Covered 

VO – First Round 

Number of 

Participants 

Number 

of SHGs 

Covered 

Raidih 14 485 123 

Deosar 17 533 66 

Total 31 1018 189 

This perspective building exercise focussed on getting the members of the VOs 

to reflect on the schools and think about education and what they wanted out 

of their schools. The objective was for them to understand the need for them 

as members of SHG and VOs to take onus for the schools and work towards 

improving it. Discussions were done in groups where the women were made 

to discuss and put down their thoughts on various aspects of the school. Their 

expectations from the school, what they wanted their school to be like, what 

they wanted their children to learn were some of the aspects discussed in 

these meetings. 
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It was seen that most of the VOs participated with enthusiasm and after some 

reflection were able to express their concerns with regard to the schools and 

their expectations from it. 

The outcome of the meeting was the understanding of the need for the 

women to take it up as an agenda. They would also then discuss these issues in 

their respective self help groups and keep in mind eligible women who could 

be part of the SMC as well. 

The participation of the women in Raidih was found to be very good. They 

were articulate and able to reflect on the issues in the schools and able to make 

connections between their expectations of the school and the lack of realizing 

them. 

In Deosar, it was seen that it took a longer time for the women to visualize and 

articulate their expectations of the school. After facilitating them to think of 

the kind of dream school they wanted for their children, only then were they 

able to visualize a school where their children would learn. It was a little 

difficult at first for them to articulate. Due to their limited interaction with the 

school they found it difficult to identify issues as well. 
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Challenges

Deosar has been found to be 

challenging due to the socio 

economic condition of the block 

as well as various other issues.  

With  the  problem of  the  

formation and retention of the 

SHG and community mobilisation 

in the block being a major concern 

for PRADAN as well, focus is now 

on resolving the issue through a drive for the formation of the groups 

throughout the block. 

In the case of Raidih, with a very strong community mobilization, the challenge 

is with getting the women to engage continuously with the issue of education. 

Since there are a number of engagements for them and from which they are 

able to see immediate changes, a long term process of working with education 

requires perseverance and understanding. 

Learning

Since working with the SHGs and women collectives has been a new 

experience for Prajayatna, the last year has been an interesting journey. It has 

given the organization new insights into the working of the women and the 

community which has enabled Prajayatna to think of new possibilities and 

thereby strategies to bring about a systemic change in education. 
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Progress in Mahabubnagar, Telangana State

In Andhra Pradesh, Prajayatna has been working in Mahabubnagar since 2007, 

which post the bifurcation of Andhra Pradesh belongs to the State of 

Telangana.  Initially the work was with 253 schools in 86 Gram Panchayats, 

which later on was extended to 374 schools from 2012, towards ensuring 

decentralized and effective governance of the schools. 

In the reporting year, Prajayatna had conducted an extensive survey of all the 

400 schools and 166 GPs. Information was collected from both schools and 

Gram Panchayats to understand the impact that has been possible through the 

interventions that have been carried out in the project period. The data 

collected was also compared against the baseline which had been collected at 

the beginning of the project (of the selected 400 schools).

The collected data shows several improvements in critical areas related to the 

functioning of structures which has in turn led to various improvements that 

can be seen in the schools in Prajayatna's working area. In its working Mandals, 

Prajayatna has been able to address basic and essential requirements such as 

amenities in schools, regular attendance of teachers and students, formation 

of key structures in schools and Gram Panchayats; ability to mobilise 

resources, enhance community involvement in the learning process of the 

children, etc. 

These developments have been enabled through key community based 

structures – the school committees that comprise of parents and the local 

government bodies. Simultaneously, extensive efforts have been made to 

develop the capabilities of these institutional structures such that the 

interventions to support the development of education are sustained even 

without the support of external agencies. 
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Consolidation of the impact in Mahabubnagar 

Formation of structures 

From the initiation of the project, Prajayatna has ensured that the key 

structures that represent the local communities in the school have been 

formed in all in our working areas.  Similarly, the Functional committees at the 

Gram Panchayat that is responsible for education has been formed in those 

Gram Panchayats in which Prajayatna has been operational. Through different 

interventions, Prajayatna has ensured that these basic structures that are 

necessary to ensure the development of education have been formed in a 

democratic manner and all required procedures mentioned in the applicable 

bylaws have been followed. All 374 schools have the SMC and out of the 166 

GPs, 159 were found to have functional education standing committees

Prajayatna has also ensured that basic processes such as conducting regular 

meetings of these committees, maintenance of minutes, maintenance of 

quorum and other basic procedures required to ensure that the Committees 

can function effectively have been ensured. Over the years it has been seen 

that the committees have been functioning more efficiently as can be seen by 

the number of meetings conducted.

Resource mobilisation

Various important school requirements for which financial resources have 

been allocated from different stakeholders during the period of the project 

duration with the amount for each aspect has been given in the table. It can be 

seen that more than 15 crores have been mobilised to fulfill the needs of the 

schools over the period of 3 years. 
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Enrolment and retention

Through specific interventions organized by SMC members, it has been possible to identify children 

who have dropped out of schools and efforts have been made to enrol them back to school. Out of 

the 2231 children identified as dropped out of school, 1255 children have been admitted back to 

school. More than half of the children (56%) have been enrolled. The children who could not be 

enrolled were those who were older.

In addition to the efforts of the SMCs, the Gram Panchayats have also conducted several 

interventions to re-enroll children who have dropped out of school.  569 children have been re-

enroled by GP members in the year 2013 14 and in 2014-15, 766 children were re-enroled.  In the 

project period, a total of 1335 children have been through the efforts of the Gram Panchayat 

members.

Ensuring basic amenities and a good learning environment in schools

 Concerns such as teacher shortage, lack of learning materials, enhancing learning within classrooms 

through innovative methods, supporting comprehensive and ongoing evaluation processes, have 

been addressed through the involvement of community members, parents,  teachers, Department 

of Education and the key structures. One of the important contributions of the community level 

processes has been the substantial improvement in teacher accountability that has been made 

possible through increased interactions between parents, SMC and GP members with teachers. Not 

only has this contributed in increasing teacher accountability but it has also enabled key stakeholders 

to understand concerns faced by teachers and support them in carrying out their responsibilities.  

Provision of files for learning portfolios and learning - children in most of the working schools have 

been provided with files to maintain comprehensive learning portfolios.

 Prajayatna had collected the learning level of children in grade 5 belonging to all 374 schools in the 

working areas of Mahabubnagar. Children in all schools have been assessed by the teacher and 

grades have been given according to the guidelines provided by the Department of Education. The 

following table shows number of children in the different grades.  It can be seen that 37.72% of the 

children are in A and A+ grades.

Advocacy efforts

The work with the Mandal Parishad and the various advocacy efforts over the years at different levels 

both with the elected representatives and the Department has ensured certain systemic changes 

such as in the training of SMC, involvement of the PRI in the education system, etc

The report and the work done was shared with district level officials and the issues and ways of 

resolving them was discussed. Plans for taking the work forward in a systemic way was made. 
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Learning 

A demand for quality education has been created and 

there is an understanding that education is a 

fundamental right of every citizen. Through our work 

with community structures, the effect has been broad 

based as the demand for quality education increases. 

Practices of transparency and accountability that have 

been initiated through different processes of Prajayatna 

have resulted in better governance and contributed 

towards improving the quality of schooling.



Government primary school Burugupalli, Jedcharala Mandal

Burugupalli is located at a distance of 10 km from the Mandal headquarters of 

Jedcharala and 30 km from the District headquarter of Mahabubnagar. 

Burugupalli Gram Panchayat comprise of 4 villages out of which only two have 

schools. The primary school in Burugupalli initially had several infrastructure 

issues and the attendance in the school was very poor. Although the school had 

a total enrollment of 115 children, it was seen that only 70 children attended 

school regularly. Similarly the anganwadi in the village also had poor 

attendance with only around 50 students of the total 81 student attending 

regularly.  

Prajayatna had conducted a Shikshana Gram Sabha where most of the SMC 

members, teachers, anganwadi teachers, department officials and community 

members had participated, the situation of the school was assessed and a plan 

to address most of the main issues was prepared. It was seen that the school 

did not have sufficient learning materials, drinking water supply was not 

available, and the compound wall was not completed. The school development 

plan made mainly focused on increasing enrollment of children and addressing 

the basic infrastructure requirement. 

Post the school level meeting, Prajayatna had conducted a number of follow up 

meetings where the School committee members and teachers had been 

supported to implement the plans made.  Prajayatna had also conducted a 

network meeting at Gram Panchayat level and the teachers in the school have 

benefited from the Mandal level workshops conducted by Prajayatna. 

Prajayatna has ensured the regular reformation of the School committee 

according to the applicable byelaws. The SMC has been supported to address 

most of the basic school requirements. The SMC chairman Ramcharan had 

ensured that the necessary repairs were conducted for providing drinking 

water. This was completed by utilizing available school grant. The school grants 

were also utilized to repair windows in classrooms. 

To increase the enrollment in the school, the SMC members along with the 

Gram Panchayat members and the MPTC conducted an enrollment campaign 

by visiting all households of children and convincing parents to send their 

children to school. Twenty children who had dropped out of school were 

reenrolled and an additional twenty children were enrolled. 

Once the strength of the school had increased it was realized that an additional 

toilet was required for the school. Through the initiative of the Gram Panchayat 

Sarpanch, Mr. Sreenu Naik, an additional toilet was constructed at a cost of Rs 

70,000 that was provided by the RWS –Rural Water Supply. The playground in 

the school was not in a usable condition and it required leveling and preparing 
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it so tha the children could use it.  The Gram Panchayat Vice President took the responsibility for 

ensuring the leveling of the ground and using funds and labour through the Rural Employment 

Guarantee Scheme and through the support of local youth groups, the work was completed and 

the playground is now being used by the children. 

Through the support of the Gram Panchayat, the compound wall in the school was completed. 

The funds required for the completion of the work was provided from the taxes collected by the 

Gram Panchayat. A government order passed by the Telangana Government, allowed the Gram 

Panchayat to collect taxes and utilize the amount for development work within the Panchayat. 

The teachers in the school have been supported through various interventions and workshops 

to address learning concerns in the school. The children in the school have been taken to a local 

kirana shop to enable them to understand better the lessons that were taught in class. To record 

the progress in children's learning, files and papers were procured to maintain learning portfolio 

of each child. An amount of Rs. 11320 was provided by Krishnaiah and Jahangir who were GP 

ward members to purchase files and papers. The Ex Sarpanch of the Gram Panchayat – Mr. 

Narshima Reddy provided a CD player for the school since there were several learning CDs 

available in school that were not being utilized. One of the residents of the village, who was 

working with the Department of Forests, ensured that the saplings were provided and planted 

in the school campus.  

The school now has most basic amenities and both teachers and school management is seen to 

be working actively towards addressing learning needs of schools. A need to upgrade the school 

to an upper primary school has been identified and shared with concerned officials. 
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0 to 6 years of age is considered as formative years of life, and it is also a period of rapid growth and 

development. Growing scientific evidences confirms that there are critical stages in the 

development of the brain during this period which influence the pathways of physical and mental 

health, and behavior throughout the life cycle. Deficits during this stage of life have substantive and 

cumulative adverse effects on human development. Therefore   creating an enabling environment 

(which will foster care, health, nutrition, play and early learning) at this stage of life can lead 

towards significant impact in the holistic development of the child. 

In India, anganwadi is a child care and learning center which caters to children in the age group of 0-

6. Initially these centers were started by the Government of India in 1975 as part of the Integrated 

Child Development Services program to combat child hunger and malnutrition. The Anganwadi 

provide for basic healthcare activities, nutrition, education as well as preschool activities. 

 A child attending a well functioning Anganwadi at an early age would significantly impact its future 

lifelong development. Therefore Anganwadis must be equipped enough to provide a stimulating 

and enriching environment towards catering to the physical and psycho-social development of the 

child. Making provisions for such an enabling environment will have a major effect on the child 

attaining success in the primary education which again serves as the foundation for higher 

education. 

The lack of quality training for teachers and burdening them with many other health related 

responsibilities has prevented the Anganwadis from focussing on providing for quality care and 

learning in the centres which fosters all domains of development of the child attending the 

anganwadi centre. There is a need on building the capabilities of the local community to provide 

care for their children utilizing the knowledge that is existent within them.  Attention needs to be 

paid to promote them to play an active role in making the anganwadi a holistic development centre 

for the children belonging to their community.  

Early Childhood Care and Education
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Dharwad

It is with this focus that Prajayatna initiated work to strengthen the anganwadis in Dharwad. The 

two pronged strategy that is being used is:

 Build the institutional capabilities of the Bal Vikas Samithi, the parents structures and the 

Gram Panchayats in order to decentralize and improve the governance of early children 

care and education.

 Empowerment of teachers to ensure holistic development of the children

The focus of this year was to build the understanding of the teachers and build their relationship 

with the community in the selected 50 centres namely Amminabhavi and Uppinabetageri 

circles. 

Teachers Collective Meetings

Teachers' collectives were designed to make teachers get well versed with several aspects of 

child's growth and development, learning needs in early age, how to facilitate children's 

learning within limited centre hours and build rapport with the parents of the children in order 

to ensure the continuity in the of the child's development beyond Anganwadi hours. The 

teachers were equipped with appropriate strategies and various activities to engage children in 

a respectable, meaningful and joyful learning environment which would support and develop 

children's abilities.

Four collective meetings were held apart from the monthly circle meetings which is the forum 

which is used for further information and updation of data.
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Workshops for Bal Vikas Committees

BVS representative, GP representative, anganwadi teacher from each centre in 

the vicinity of the GP attended the workshops which was conducted at the 

Gram Panchayat level. 7 such workshops were conducted. The aim of the 

workshop was to strengthen the BVS committees with the adequate 

knowledge about what is ECCE, why do we need anganwadis, who are truly 

responsible for the anganwadis in the village, and how to form BVS and what 

are the roles and responsibilities of the BVS. Individual Centre level planning 

was drafted by the all the representatives. Finally, with the intention of making 

Gram Panchayats aware of the status of the Anganwadi, it was decided to 

present their Centre level planning to their respective Gram Panchayats in 

order to involve them in the development of anganwadis. 

Gram Panchayat Level Network

Gram Panchayats, the local self-government responsible for the development 

of the villages needs to develop a perspective on the significance of anganwadi 

/ ECCE for the children and thereby the future of the 

village. Therefore building the perspective of the Gram 

Panchayat on the Anganwadi and its development was 

an important part of the process. In the reporting 

period three Gram Panchayat level (Harobelavadi, 

Uppinabetageri and Amminabhavi Gram Panchayats) 

joint meetings of social justice committee of the GP 

and Bal Vikas Samitis has been conducted. In the 

meetings elected representatives of GP, Panchayat 

Development Officers, supervisor, BVS, local women 

from the self help groups and Anganwadi teachers participated.

In the meeting, the GPs discussed about the importance of ECCE and were 

presented with the current status of anganwadis by the teachers who 

discussed the infrastructural status of the centres to the GPs. The GP 

representatives were facilitated to discuss about their roles and 

responsibilities in fulfilling the requirements and the provisions available in 

the GP to cater to the various needs of the anganwadis and the Gram 

Panchayat could indirectly support the learning activities of anganwadis. 
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Meetings with parents

Parents play a very important role in the development of a child as most of the time of the child is 

spent at home being involved in family activities which directly or indirectly support the child's 

learning and therefore home is considered as the primary learning environment of the child. 

Parental involvement at this point can have greater impact on the wellbeing of the child. In order 

to educate parents on several aspects of child development, parents meeting have been 

conducted in all the Centres. It was also understood that apart from the parents there was a 

need for a sensitive environment which could only be created by the community. Hence the 

need for all the stakeholders to be part of the child's development and it was seen that their 

participation was there in all the activities of the Centre including the meetings. Two rounds of 

parents meetings were held in all the Centres where parents of the children, Gram Panchayat 

representatives, BVS representatives, Anganwadi supervisor and other community members 

participated.

The meetings aimed at providing information about health and hygiene of children, especially 

various vaccination and its purposes, maintenance of basic personal health and hygiene, 

importance of nutrition for the children was discussed in depth with the parents.

Another round of meetings focussed on the learning of the children. The need for cognitive, 

physical, social, emotional and language development which ensured the progress of skills and 

abilities in the children and the role of the parents in ensuring the development at home was 

understood by the parents. They are encouraged to be part of the learning process in the 

Centres
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Pudukalakatti Anganwadi 2 moving forward

Initially I was just teaching rhymes, action songs and stories for children, but 

now I know the way of engaging them in learning activities by dividing them 

into smaller groups. Earlier I was hesitant to conduct meetings with parents, 

but now I am aware of what to speak and how to speak. I also have learnt how 

to observe individual children, support her/his learning by understanding 

their learning style. – These are the words spoken by the teacher of 

Pudulakatti 2nd Anganwadi teacher. She is an active teacher, who is willing to 

learn and can easily adopt the given feedback. 

The condition of the centre has improved gradually after the intervention 

through Shikshana Gram Sabha Meetings and other stakeholders level 

meetings. As a result of discussion and decision of the meetings Gram 

Panchayat has began to pay attention to the Anganwadi and has provided 

mats for the children to sit. The teacher has also mobilized resources and have 

got a shelf to keep learning materials. All the materials including charts and 

other materials have been arranged in an attractive way for the children and 

easily accessible..

It has been seen that there is a lot of 

improvement in the Centres in terms of 

infrastructure and basic materials within the 

Centre through the mobilisation of different 

resources. Most importantly, changes have 

been seen in the functioning of the Centres 

with the teachers and children coming to the 

Centres on t ime. Developmental ly 

appropriate activities are being done in 

many of the Centres. This has been noticed 

by the supervisor as well and has been 

shared at the Department level as well. 

Bangalore Urban

The ECCE project was initiated in the beginning of 2017 in collaboration with 

Save the Children, India.  The objective was to strengthen 52 AWCs and 60 

schools in Bangalore Urban district. Strengthening the community to be 

participants in the Early Childhood Care and Education of the children 

alongwith empowerment of the teachers to enable them to ensure the 

holistic development of the children was the objective. The work with the 

schools was with a similar objective. Data from all the anganwadi centres was 

the progress made in the reporting period.



36

Kalikayatna, a Kannada word meaning 'a learning initiative,' stands for an  

overarching approach to learning, also known as Quality Learning Initiative in 

the northern states. It supports and advocates any learning method and 

structure that works in meeting learning outcomes of children based on two 

premises – that it should support children's learning styles to help them build 

on their innate capabilities and that it should support in achieving capability 

based learning outcomes as determined by all concerned stakeholders.

This should enable every person to maximize on one's potential in order to 

lead a creative and dynamic life. The children with disabilities need this all the 

more, to supplement their differential talents so that they can prepare 

themselves for a happy productive and useful life. Inclusion of children with 

special needs (children with disabilities) in the education system is an integral 

part of human rights and equity issue. The Right of Children to Free and 

Compulsory Education (RTE) Act, 2009 provides a legal framework that entitles 

all children between the ages of 6 -14 years to free education where 'all' 

includes children with disabilities also.

Kalikayatna was initiated in 2005 in the Bilikere cluster of Mysore District as a 

collaborative Research and Evaluation project of the Sarva Shikshana Abhiyan 

(Karnataka) and Prajayatna. In the year 2016-17, it has been under 

implementation in 2 states of Uttar Pradesh and Karnataka. The details of the 

coverage of the program are as follows:

The intent of the approach is to facilitate and support children's learning in a 

manner that they are able to apply what they learn in school to the various real 

life situations. At a primary stage the approach focuses on 'learning how to 

learn' which in turn emphasizes building of abilities of children – like abilities to 

create, evaluate, recall, analyse, remember, understand and apply – to be 

adaptive learners throughout their lives.
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Uttar 

Pradesh 

Chitrakoot 
Chitrakoot Kapsethi 27 1381 27 

Pahadi Ashoha 13 700 13 

Bahraich 
Jarawal Bambhaura 16 - 22 

Kaisarganj Badarauli 19 1562 19 

Karnataka 

Ramnagar Channapatna
 YT Halli 14 454 29 

Kodamballi 13 491 27 

Yadgir Yadgir  Kandakur 11 1291 31 

Arakera K  10 1408 28 

Bellary Kudligi Gajapur 13 1202 45 

Kalikayatna ( Quality Learning Initiative)



Structures and practices developed towards 'building capabilities of children 

for life'

Within the constructs of the approach, capability building is not just restricted 

to that of children. Creating a dynamic environment and experiences for 

children necessitated capability building of adults as well – especially the 

teachers, the education bureaucracy and the local community. The initiative 

has attempted to delineate the various structures and practices of the 

education system to include teacher empowerment, children's assessment, 

and learner cantered classroom processes and stakeholder ownership; and 

build a body of work around each. The experiences, methods and techniques 

used across all schools for each of the above systems have been evolved and 

redesigned continually over a period of time and the search for better 

methods continue. The structure and practices which this approach has been 

working on from the out set are – establishing a learner cantered schooling 

process, developing an effective model of assessment, promoting a new 

approach to teacher empowerment and building an institutional mechanism 

of networking for resources. 

Key features of the Kalikayatna approach

The classroom processes that have been developed based on the Kalikayatna 

approach are intrinsically inclusive and have supported teachers in addressing 

requirements of children with disabilities.  The approach gives much space for 

children to interact amongst themselves and encourages peer learning.

Key features :

 A mixed age group and an integrated classroom and curriculum 

approach. This can greatly benefit children of particular disabilities to 

be mainstreamed into a capabilities based learning along with the other 

children.

 Individual attention becomes easier in the 

approach, yet not excluding the children from 

group learning activities and interactive 

learning processes.

 Teacher collectives and empowerment 

workshops could include components and 

content that enable teachers to support the 

learning of all children in an effective manner. 

The requisite concepts, tools and processes in 

implementing each has been continually reworked 

and fine tuned to arrive at better ways in which to 

build a range of learner capabilities keeping their 

diversity in mind and thereby ensuring quality education for 'all' children.
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Teachers' collective

Monthly teachers' collectives is the key feature of this initiative. It provides a 

space wherein the teachers collaboratively engage in a process towards 

understanding how their students learn. In it, they engage directly in the 

planning and reflection on curricular learning experiences for their students 

and based on their experiences, they develop ways to facilitate a concept 

better, address the challenges that they face in their specific learning 

environments, review and adapt learning plans and generate feedback for 

improving the practices of the Kalikayatna approach. The teachers also 

experience the process of assessment which is simultaneous to that of 

learning, ensuring that they use the feedback to self assess and identify future 

learning outcomes for themselves individually and in a group. They are 

commonly assessed on aspects of planning, documentation, observation, 

facilitation and attitude.

Based on their own experiences, teachers develop ways to draw from the 

strengths of their facilitation skills, address the challenges they face in their 

specific learning environments, review and adapt learning plans, and generate 

feedback.

Following is the detail of number of teachers collectives conducted and 

number of participation in these collectives in 2016-17: 
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Uttar 

Pradesh 

Chitrakoot 
Chitrakoot Kapsethi 7 143 6 

Pahadi Ashoha 7 61 6 

Bahraich 
Jarawal Bambhaura  7 137 7 

Kaisarganj Badarauli 8 137 7 

Karnataka  

Ramnagar Channapatna  
YT Halli  

10 217 10 
Kodamballi  

Yadgir Yadgir 
Kandakur 

4 93 3 
Arakera 

Bellary Kudligi Gajapur 3 90 3 

Total 5 7 9 46 878 42 
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Kalikayatna in UP- progress in 2016-17  

Teachers Orientation on Inclusive Education

To execute the concept of inclusive education in a meaningful manner, an orientation of 32 

mainstream teachers by itinerant teachers was organized in Asoha and Kapsethi clusters of 

Chitrakoot. In this the mainstream teachers were oriented as to how they can include CWD 

children in their classrooms in order to achieve learning outcomes. The IT teachers suggested 

the adaption that mainstream teachers need to do in their practices and syllabus to address the 

diversity of these children and also focussed on the concepts of Individualized Education Plan 

for these children. As a result, IEPs were developed for all children with disabilities. 

A total 29 collective teacher meetings were held in Chitrakoot and Bahraich in which 478 

teachers participated.

Assessment of Children:   

For the perspective of learning to change, there is a need to redefine the form of assessment as 

it is at present. The focus of assessment is to enable children to learn and sharpen their abilities, 

and not to grade them vis-à-vis one another. The purpose of assessments is to provide reflective 

feedback about how students are learning and to raise the quality of their engagement with the 

content. Ongoing, focused feedback is central to enabling learners, teachers, and parents to 

raise the quality of engagement between learner and content.

Assessment is a process of finding out what children know, what they can do and their areas of 

interest. Assessment is very important for the facilitator to understand the children and guide 

them with appropriate learning activities or experiences in order to make them move towards 

overall development. In this context learning evidence becomes significant with the intention of 

understanding the child. 

Assessment was done in Chitrakoot and Bahraich was done in March 2016 where the children 

were assessed on a range of comprehensive abilities to get a comprehensive picture of the 

children and hence the entire assessment has 4 sections – procedural (language and maths 

skills), process skills (cognitive skills), attitudes (non cognitive skills) and interests

Status of children in different aspects as per their respective levels is measured. 

A total of 2390 children were assessed with 1369 children in Chitrakoot district and 1021 

children in Bahraich district in April 2016. The parameters for the assessment were in order to 

see the abilities in the children in Std 1 to 3. The assessment is based on the work of the children 

and the observations of the teachers and attempts to give an overall profile of the child.

Of the 2390 assessed, 15 children were children with disabilities from both the districts, of 

which 4 children were with hearing, 5 with physical, 2 with intellectual, 3 with visual and 1 with 

multiple disabilities. A similar process of assessment was done with them and based on the 

teacher's observations and the work of the child. 
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The assessment of these children was done again in March 2017. A total of 2515 children were 

assessed with 1240 children in Chitrakoot district and 1275 children in Bahraich district. The 

status of children in Std 1 to 3 were assessed in different aspects as per their respective levels. 

Attempts have been made to see that the children with disabilities have been included in the 

assessment as well. 19 children have been regular in the classroom and part of the assessment 

of which 2 are children with hearing impairment, 2 with visual impairment, 3 with intellectual 

impairment, 7 with physical impairment and 5 with multiple disability. Another 14 (9 in 

Chitrakoot and 5 in Bahraich) children were not assessed for various reasons of which 

irregularity was one of the major reasons. 
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Progress in Karnataka : 2016-17

Extension to entire block of Kudligi

Kalikayatna was initiated and implemented in 7 clusters in Karnataka in 2008, namely, Gajapur 

(Bellary), Godabanal (Chitradurga), Kandkuru and Arekere (Yadgir), Kodambahalli and Y.T. Halli 

(Ramanagar) and Konnur (Bijapur). The initiative had witnessed impact in the schools with many of 

the teachers becoming excellent facilitators, able to conduct the processes with the children in a 

manner which enabled building of their capabilities. It was seen that the children were learning. 

In order to impact learning in a systemic manner, discussions were held with the Department of 

Education to to upscale the initiative in collaboration. As the Department wanted all efforts to be 

put in the Hyderabad Karnataka region, with it being the most educationally backward part of the 

State, it was decided to upscale the initiative to the entire block of Kudligi in Bellary district which 

had seen a lot of impact in Gajapur cluster in Kudligi block. A Memorandum of Understanding was 

made between the Department of Education and Prajayatna for the entire programme. 

As the MoU was done late in the academic year of 2016-17, preparatory processes with the 

Department of Education such as orientations for the Block Education Officer, Block Resource 

Person and the Cluster Resource Persons were completed with the intention of initiating the 

programme in its entirety from the following academic year of 2017-18.

The Collectives

As they have years of experience with Kalikaytna approach, teachers have matured and have better 

understanding of the approach and have a matured approach to the entire process. They are able 

to handle the collective meetings with many of 

taking turns in facilitating the collectives. For 

example Mrs. Sudha who teaches in 

Bananthahalli school in Channapatna block 

has facilitated how to integrate English with 

the other subjects and has also given inputs 

for teaching English in a very simple manner.

In Karnataka, the collectives have taken place 

to support the teacher to further their 

understanding on learning and find new 

learning strategies to address the needs of the 

children and enable them to reach the 

learning outcomes thereby building on their 

abilities.  The collectives have also been a 

space for the teachers to discuss on understanding the needs of children with disabilities and on 

finding  ways to facilitate their leaning needs with various strategies. During the collectives, the 

teachers had shown interest in exploring teaching methodologies and different kinds of 

pedagogies. These were discussed and comparison drawn with what they were doing.

Concept plans have been developed for all the months. Assessment was done in all the schools in 

Karnataka as well with 4834 children having been assessed in all the 5 clusters. 
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Participation of other stakeholders

There has been collaboration with the Department officials in the blocks. CRPs 

have been part of almost all the collectives. The BEOs, ECOs and DIET lecturers  

have attended different collective meetings. Gram Panchayat President and 

members and SDMC representatives, have attended and witnessed the 

discussion and planning process happening in the collectives in both 

Channapatna and Yadgir blocks.

Case Study: A glimpse into one Kalikayatna Process: A class in GLPS Gajapur

Kalikayatna children of GLPS Gajapur don't spend their day sitting and listening 

to lectures given by their teacher Mrs Hemavati, but they engage in 

collaborative learning activities. 

Their classes are not conducted in the boring and outdated sit-on-the-

benches-and-look-at-the-teacher manner. Instead, they sit in a big circle with 

their teacher at the center. They don't just listen to the teacher, but they talk a 

lot as well! They don't spend their whole days in the four walls of their classes, 

but they go out into the fields with Mrs. Hemavati and they touch the plants, 

soil, stones and other things visible in the school vicinity. They learn not by rote 

learning, but by doing practically!!! . 

During their outing, they pick up different objects like dry leaves, dry twigs, 

paper, stones, among others. The teacher asks them to identify heavy and light 

things from among the things they have collected and thus gives them an idea 

of mass of an object. The children identify leaves and twigs as being lighter than 

the stones that they have collected and they also learn the names of these 

things. 

Then they come back to the class. They sit in small groups of 4-5 students and 

then they identify even more things from their surroundings that they use in 

their daily lives. They name these things and then they rank them as per their 

weight as well. They then learn the spellings of names of these things. 

Kalikayatna children of GLPS Gajapur don't learn concepts of mathematics in a 

boring manner. But they do it while getting involved in different activities.  
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We have very limited number of teachers for children with disabilities due to which we are 

unable to reach all these children. However, I am happy that we have Prajayatna working in 

Kapsethi and Ashoh clusters because of whom we are being able to do a lot of things for such 

children. It is important to bring these children under the mainstream of education and 

Prajayatna is playing an important role in achieving this.

Sandeep Singh, District Coordinator (Inclusive Education), 

Sarva Shiksha Abhiyan, Chitrakoot. 

Prajayatna is doing very good work. They teach the children in groups in an innovative and 
interesting manner and ensure that files related to these children are kept in an orderly 
manner. The children learn their subjects very fast through their methods of teaching.

Rajesh Kumar, President, School Management Committee, 

Primary School – I, Chandragahna Gram Panchayat. 

Meetings are organized with the help of Prajayatna in which parents, Gram Pradhans and 

SMC members participate and support is gathered for the improvement of the schools. 

Phoolchand, CRP, Itkhari. 

Prajayatna is doing highly commendable work. If we can generate more support from the 

parents, there can be huge improvements in the quality of education provided in the 

schools.

Ramakant Dwivedi, Head Master, 

Primary School, Bhujauli Mafi.

The collective process serves as an effective platform for each other to share their 

experience and also learn from each other.

Ms. Supriya, Wipro Cares. 

These approaches focus on eliciting child's experience and try to build the knowledge based 

on the child's existing knowledge, this process is the construction of knowledge. I am very 

happy to see the children actively engaged in the classrooms.

Mrs. Nirmala, Lecturer, 

DIET, Ramanagar.
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The girl with a smile!

Yasmeen is a little girl of 10 years with a big 

smile. She lives in Musepur village of 

Jarwal block, Baharaich district and has 

two elder brothers and one elder sister 

alongwith a younger sister. She belongs to 

a poor household which derives its income 

from mostly labour related work. While 

her elder sister is married, both her elder 

brothers are working at a juice shop in 

Mumbai and her parents work as 

agricultural labourers in the village itself 

with her father at times going to nearby 

towns for labour which means that their 

survival is from their daily wages. 

Yasmeen is intellectually impaired, 

thereby having problems in understanding 

things on her own. Through the intervention of Prajayatna, she was enrolled in 

Class I of the village primary school. Due to her tendency of wandering away on 

her own; with the school situated a little away from the house; her family was 

afraid to let her go in case she meandered away from the school. Since there 

was a younger sister who was old enough to be in school, her name was 

enrolled. The family then agreed as Yasmeen could then go to school with her 

sister but they were still a little concerned.  When Yasmeen started attending 

the school, there were lots of problems with her in the beginning as she was 

unable to sit in a place continuously, was not able to take her food on her own 

and also used to beat other children to gain attention or as her way of 

communication. Yet at the same time, it was seen that she was a friendly child 

and keen to mingle with everyone. 

A number of meetings were held by the Prajayatna facilitator with her mother 

who saw little hope in her child. It was with much difficulty and after a lot of 

persuasion that the facilitator was able to convince her mother to not only 

accompany her to the school, but also sit with her in the school during the 

initial few days. The problems of the mother have also to be understood in this 

case as she was dependent on the daily earnings that she got by working as a 

labourer in the fields for her livelihood to run her family. A day spent sitting 

with Yasmeen in school meant loss of a day's income for her. This was 

something which could not be afforded by her easily. However, for the 

betterment of her child, she agreed to spend time with her in the school. 
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It is a matter of satisfaction for all of us that the condition of Yasmeen is 

relatively better than before. She comes on her own to the school now, is able 

to eat on her own and no longer beats other children in the school. She is less 

disruptive in class as well and is able to sit in the classroom for a longer period 

of time than before. Coming to the school on a regular basis has helped her in 

getting exposed to a larger society, which in turn has helped her engage and 

socialise with the other children and adults as well in a better manner. 

These changes are quite visible in her and this has given reason to her mother 

to be happy as well. It has been extremely gratifying to see the way the other 

children in the classroom has adjusted to Yasmeen as well. Though the 

teacher, Ms. Shikha, found it a little difficult in the beginning with Yasmeen 

disturbing the class with her behavioural issues, the teacher by being very 

understanding and supportive of her, was able to involve her by getting the 

entire class to take her along in any process that is done. Now she is not made 

fun of or laughed at by the children though initially they used to wonder why 

she was behaving so. The behaviour of the teacher with her and speaking to 

them about her has made them understand her better and make her part of 

the class. 

She is part of the whole group when they do 

the whole group session and then part of 

one of the groups when they split into their 

group work. She is given work to engage her 

during the time when the other children are 

doing their individual work. The teachers try 

to get her to focus on certain tasks which in 

turn helps her also to develop her motor 

skills such as colouring, using clay, etc. This 

enables her to focus for some time and sit in 

a peaceful manner.  The children play with 

her and there is no mistreatment of any 

form. When she feels like talking to the 

whole class and sing, she is given space for 

that as well. This has made Yasmeen also 

comfortable in the school and is now a 

common sight to see her go to school with 

her sister or on her own as well.  

This is an example which shows the power of 

inclusive education for all concerned and not 

just the child with disability.



United Way Hyderabad

Prajayatna entered into a collaboration with United Way Hyderabad as a technical partner in the 

project on 'Improving Learning Abilities of Underserved children' in 108 schools in Bahadurpura 

Mandal of Hyderabad City. The technical support was towards 'Institutional capacity building of 

School Management Committees'. This involved building the capability of the implementing 

partners; namely, Magic Bus, Teach for India, Agha Khan Development Network, Nirmaan and 

ASSIST, and in providing monitoring and evaluation support to improve the quality of the 

programme. 

Progress in 2016-17

Capacity building programmes for Implementers

As there were five partners implementing the programme, efforts were made to orient the 

respective organizations in order to have an understanding of the objective and the final 

outcomes of the project. Orientations were held for the field officers and the leaders of the 

organisation as well in order to ensure that they took responsibility for the implementation of 

the project. Various workshops, exposures, practical activity, discussions, etc were conducted to 

build the capacities of the organisation and enhance their understanding in the context of 

community ownership and education. Processes such as collection of LEGD, conducting school 

level meetings, etc were also shared with the team in order to enable them to engage the 

community in a similar, yet contexualised manner. 

Review and onsite support

Capacity building is a process of content and skill based training followed by accompaniment 

and feedback which would help the team members to reflect and build on their skills. This in 

turn requires an understanding of the work that is happening with the communities in order to 

be able to strategise and plan accordingly. The coordinator from Prajayatna used to visit the field 

and support the Field Officers accordingly. All the materials required for the process 

implementation was designed and provided by Prajayatna, according to the need of the 

programme. Regular interaction with the Field Officers and the partner SPOCs have also 

ensured that the teams have been provided with the required support in terms of skills, 

materials, strategies etc as and when required.  �

Prajayatna was part of the review and planning meetings which helped in the Field Officers and 

Prajayatna to have a better understanding of the implementation and the issues that were 

affecting the intervention. This also helped to put in a planning and review mechanism of 

monthly planning with target setting which would be reviewed accordingly in the weekly 

meetings.
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Collaborations
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Challenges

The need for proper documentation of all our processes, outcomes and materials for all 

activities in a manner which could be used by other organisations which would ensure proper 

follow up and implementation. Prajayatna has to ensure proper documentation of all its work.  

Learning 

The collaboration was a learning experience as it required Prajayatna to work with 5 other 

organisations which had expertise in other areas of work. The collaboration helped in refining 

our processes and above all documentation of the same. It has also created the need to 

streamline and create procedures for all the activities in a manner which would be understood 

by all. 

Partnership with Transform Rural India

TRI is essentially a platform - bringing cooperation of domain resources, donors, state agencies 

and relevant market players to support community collectives and NGOs directly working with 

these collectives; which is being promoted by TATA TRUSTS and PRADAN.

Since critical to the vision of village transformation and it being a worthy place of living is 

ensuring an inclusive and equitable quality education, a resource group of organisations 

working in the sector and whose expertise could be used was formed. This group would be the 

technical partners to organisations working with communities in order to build their capacities 

to address the issue of education. 

Prajayatna is a part of this group which consists of other organisation like Ek Lavya, Samavesh, 

Vidhya Bhawan and Vikramshila. Regular meetings and workshops in order to find solutions in 

the rural communities which are systemic and upscalable is core to the objective of this 

network. 
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Collaboration with Sarva Shiksha Abhiyan 

Study of the effect of RTE  

Prajayatna assisted Sarva Shiksha Abhiyan and Mr. Vijay Kumar of Blavatnik School of Government 

(University of Oxford) in their study on impact of availing RTE seats by children from marginalised 

backgrounds.  

The study aimed to understand the learning and psychosocial outcomes on the children who had 

opted for seats in private schools under the Right to Education Act's (RTE) section 12 (1) (c) that 

mandates 25 percent reservation for children from economically and socially disadvantaged 

sections in private unaided schools. 

Prajayanta took responsibility for the collection and entry of the data in the required format. For 

this Prajayatna identified research coordinators across the four districts (Bellary, Gulbarga, 

Bangalore Urban and Bangalore Rural) where the study was being conducted through the process 

of personal interview. These research coordinators were trained by Prajayatna and the Education 

department. The department officials also underwent internal orientation and training on the 

ongoing research work in the field. A total of 72 coordinators were trained for the study which 

covered a total of 1600 children. 

Based on the data collated by Prajayatna, the report is in the process of being finalised. 
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Study on the functioning of the SDMC in Karnataka

Prajayatna was chosen by Sarva Shiksha Abhiyan to conduct 'An Evaluation Study on the 

Functioning of School Development and Monitoring Committees (SDMCs) in Karnataka with 

reference to RTE' in order to understand the effect of formation of SDMCs and resulting 

decentralization on the government education system in the state of Karnataka. The study 

was funded by Sarva Shiksha Abhiyan, Karnataka and received support from all the officials of 

the Education Department.

SDMC structures were introduced in the government schools of Karnataka in 2001 at the 

recommendation of the taskforce headed by the renowned nuclear scientist Dr. 

Rajaramanna and were brought under the purview of RTE in 2009-10. The study has 

evaluated the functioning of the Committees with respect to their roles and responsibilities 

in the RTE.  

For this study, the empirical data was collected from 500 Government schools from eight 

Districts (two districts and 125 schools per division) in the State of Karnataka. The schools 

were selected from the Bangalore (Chitradurga and Madhugiri districts), Belagum (Gadag 

and Sirsi districts), Kalburgi (Bellary and Yadgir districts) and Mysore (Chamarajnagar and 

Mandya districts) divisions through Stratified Simple Random Sample [SSRS] technique and 

the sample was finalized along with SSA. 

The study focused on the following stakeholders: SDMC President, Vice President, SDMC 

members, Students, Non SDMC Members (Parents), Supervisory Officers such as the CRPs, 

BRPs, BRC, BEO and DIET Nodal Officials and Teachers including head teachers.

It was seen that the SDMC was formed according to the bye law in a majority of the schools, 

with many of them actively involved in the administrative functioning of the schools. SDMCs 

are involved in regular administrative responsibilities in most of the schools such as 

management of teachers. However, they have ignored some critical areas such as ensuring 

child safety in a large number of schools. SDMC meetings are mostly conducted frequently 

but not per month as required by the regulation. Their visits to schools are regular but are 

conducted randomly without any planning. Decisions are taken collectively by the SDMC 

regarding administrative, infrastructural, community participation, as well as learning 

aspects in majority of the schools, though financial decisions are taken based on the head 

teachers' opinion.

The report was prepared alongwith our recommendations and submitted to Sarva Shiksha 

Abhiyan. 
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Participation in National level Seminars

The work of Prajayatna in the ECCE space was presented as a paper in two national seminars. 

One was conducted by Azim Premji University in collaboration with AECED (Association for Early 

Childhood Education & Development) on ‘Re-defining the Early Childhood Profession in India: 

Challenges and Potential’ where a paper on the 'Curriculum and Training for ICDS Professionals: 

Prajayatna Experience' was presented. The other national workshop was held by Save The 

Children on 'Early childhood care and development: Policy and Emerging Trends’ where a paper 

on 'Good Practices and Innovations in ECCE' was presented. 

The presentations generated a lot of interest among the participants and was much appreciated 

by all.

Event - TCS World 10K, Bengaluru, 2016

Prajayatna participated in the annual TCS World 10K, Bengaluru, Marathon run. First American 

India Pvt Ltd., was our corporate sponsor whose employees also ran in large numbers alongwith 

other wellwishers of Prajayatna to support it’s mission. We were able to generate a lot of 

support of other individual sponsors as well. The team members of Prajayatna participated 

wholeheartedly and actively and added to the spirit of the run for the organization. 
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Our Partners in reform

We would like to thank our many well wishers and partners for engaging with us on our journey 

in 2016 -17. 
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